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Abstract 
 
Television’s Effects on the Future Aspirations of African American Middle School 
Females: A Phenomenological Study 
 
 
EriCa Wellington, Ed.D. 
Drexel University, August 2016 
Chairperson: Deanna D. Hill, J.D., Ph.D. 
This phenomenological study examined how African American middle school girls make 
meaning of the television programs they watch and how their television viewing patterns 
inform their future aspirations.  The following research questions guided the study: (a) 
What are the perceptions of middle-school African American adolescent girls on 
television programming images related to their academic learning experience? (b) How 
are the behaviors of African American adolescent girls shaped by the internalization of 
television programming images? (c) What are the perceptions of middle-school African 
American adolescent girls on television programming effects on their identity 
development and future aspirations?  This study was informed by social identity theory 
and previous research on how adolescents make meaning of television programming, and 
this study was designed to inform the practice of middle school guidance counselors.  
Semi-structured, qualitative interviews were conducted with 10 African American girls 
enrolled in a middle school in California.  Additionally, 8 of the 10 participants submitted 
a journal with entries about their television watching for a period of one week following 
the interviews.  Analysis of the data revealed television viewing patterns and three 
themes: higher education trajectory, appreciation of characters, and entertainment.  The 
results were as follows: (a) higher education is the chosen path for participants but 
television was not a major influence on either desire or expectations for the experience, 
(b) participants identified with African American female characters as well as with 
characters who did not look like them but who exhibited desired personality traits and 
careers or who reflected their own values and beliefs, and (c) participants referenced 
television as a form of entertainment.  The results informed recommendations for practice 
and recommendations for future research. 
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Chapter 1: Introduction to the Research 
Television is ubiquitous.  Nearly 90% of U.S. homes have more than one 
television set (Comstock & Scharrer, 2012).  Adolescents have a high level of interaction 
with television programming; researchers estimate that adolescents spend as much as five 
hours a day watching television (Comstock & Scharrer, 2012).  Further, television 
programming is now available through multiple mediums, and adolescents access 
television programming on their computers, iPods, cell phones, and other electronic 
devices (Comstock & Scharrer, 2012).  
Television programming is a prime medium for social identity development, and 
the effect of television on adolescent identity development is significant (Fisherkeller, 
2002; Kunjufu, 1997; Liebert & Sprafkin, 1988).  Television programming can help 
adolescents learn about “the world outside of their everyday life” as well as reflect on 
their own place in the world (Fisherkeller, 2002, p. 2).  Unfortunately, African American 
adolescents are frequently exposed to portrayals of themselves that perpetuate negative 
stereotypes (Ford, 1997; French, Seidman, Allen, & Aber, 2006).  Negative stereotypes 
are especially detrimental to adolescents because they have negative impacts on their 
self-esteem and identity development (Ford, 1997; Jhally & Lewis, 1992; Ward, 2004).   
This is well-documented for African American females (Carroll, 1997; Dates & 
Barlow, 1990; Duits, 2010; Krayer, Ingledew, & Iphofen, 2008).  Prior to the 1980s and 
1990s, the majority of African Americans females on television portrayed stereotypical 
roles (e.g., housekeeper, welfare recipient, uneducated single parent) (Ford, 1997; 
Signorelli, 1985; Woll & Miller, 1987).  However, television programming of the 1980s 
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and 1990s showed African American females going to college and doing other things 
that might positively affect the identity development of African American adolescent 
females (Fuller, 1992; Havens, 2000; Inniss & Feagin, 1995; Jhally & Lewis, 1992).  
Most notably in the 1980s, African American youth became influenced by The Cosby 
Show (Gray, 2004; Jhally & Lewis, 1992).  The Cosby Show’s representation of African 
American women offered positive role models for adolescent African American females.  
The pursuit of higher education by influential female characters was highlighted in 
numerous episodes of the show.  While the television show is still well-known, a recent 
study suggests there are still too few positive portrayals of African American females on 
television (Walton, 2013).  Further, African American adolescent females do not hold the 
high aspirations of post-secondary education as they did during the 1980s and 1990s 
(Pascarella & Terenzin, 2005).   
Research studies have found relative perceptions of the effect of television 
programming on students (Carter, Damico, & Kumasi-Johnson, 2008; Chavous et al., 
2003; Wood, Kurtz-Costes, & Copping, 2011).  While television may have negative 
effects, it may also affect African American female adolescents in ways that relate to 
academics and lead to the pursuit of college and career.    
This study focuses on understanding the viewing patterns and meaning African 
American middle school girls make of what they watch on television.  A 
phenomenological approach was used to better understand what they watch and how it 
relates to their identity development, behaviors, and future aspirations for college and 
career.  This chapter begins with a statement of the problem to be researched and the 
purpose and significance of the study.  It then provides the research questions that guided 
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the study as well as the conceptual framework of relevant literature streams that formed 
the basis for the study.  This chapter concludes with discussion of the researcher’s 
assumptions and the limitations of the study. 
Statement of the Problem to Be Researched 
The pursuit of higher education in the United States has been one significant 
component of the American dream for decades for both men and women (Jarsky et al., 
2009; Wood et al., 2011; Woodson, 1933), and a post-secondary degree is a strong 
indicator of future earnings (George et al., 2014).  However, African Americans graduate 
from college at significantly lower rates than their white peers (Eberle-Sudré, Welch, & 
Nichols, 2014).  Further, African American females, as a subgroup, graduate from 
college at significantly lower rates than their white female peers and make less in their 
lifetimes than their white female peers, regardless of degree (Guerra, 2013).  Researchers 
have argued that intervention must begin at the middle-school level to be effective 
(Carter et al., 2008).   
Research shows that television can affect identity development, as well as future 
aspirations.  Therefore, the present study sought to explore how African American middle 
school girls make meaning of television programming and how their television viewing 
patterns inform their future aspirations for college and career.  In addition, findings may 
inform the practice of middle school guidance counselors concerned with identity 
development and college readiness.  
Purpose and Significance of the Problem 
The purpose of this phenomenological study was to explore how African 
American middle school girls make meaning of the television programs they watch and 
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how their television viewing patterns inform their future aspirations for college and 
career.  This study is significant because the findings seek to provide an understanding 
into the world of African American middle school girls and their perceptions related to 
education and the media’s influence of self-identity.  The knowledge can be utilized by 
school guidance counselors to empower students and their parents to improve African 
American middle school girls’ academic performance and pursuit of post-secondary 
degrees.     
Research Questions Focused on Solution Finding 
This study examined how African American middle school girls make meaning of 
the television programs they watch and how their television viewing patterns inform their 
future aspirations.  The research questions that guided this phenomenological study were: 
1.   What are the perceptions of middle school African American adolescent girls on 
television programming images related to their academic learning experience?   
2.   How are the behaviors of African American adolescent girls shaped by the 
internalization of television programming images? 
3.   What are the perceptions of middle school African American adolescent girls on 
television programming effects on their identity development and future 
aspirations? 
Conceptual Framework 
Researcher’s Stance and Experiential Base 
The researcher identifies her worldview as that of social constructivism (Creswell, 
2007).  According to Creswell (2007), social constructivists do not believe in an objective 
reality but believe individuals construct their own reality based on their interactions with 
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the world (Creswell, 2007).  Social constructivists bring philosophical assumptions to 
their work: 
Social constructivists hold assumptions that individuals seek understanding of the 
world in which they live and work.  Individuals develop subjective meanings of 
their experiences – meanings directed toward certain objects or things.  These 
meanings are varied and multiple, leading the researcher to look for the 
complexity of views rather than narrowing meanings into a few categories or 
ideas.  The goal of the research is to rely as much as possible on the participants’ 
views of the situation. (p. 8)   
 
Additionally, social constructivists recognize that the researcher’s own 
background and experiences shape their interpretations (Creswell, 2007).  Consequently, 
the social constructivist researcher positioned herself within the study to acknowledge the 
ways in which her own personal experiences influence her interest in the topic, the 
questions she asked, and her interpretation of the data.  
The researcher is a comprehensive school guidance counselor in secondary 
education and she values the experiences and challenges youth encounter daily.  One of 
the primary reasons the researcher pursued her School Counseling and Community 
Psychology master’s degree was because she did not have an adult in her school setting 
who understood the challenges she experienced as an adolescent.  The researcher’s 
school guidance counselor was not encouraging nor did she assist the researcher with 
identifying her goals.  She did not understand the researcher nor did she take the time to 
get to learn about the researcher’s outlook on life.   
The researcher chose to be a different type of school counselor, which is the type 
of school counselor each student deserves.  As an adult charged with helping youth reach 
their full potential, the researcher is genuine when interacting with diverse groups of 
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students, listens to students’ challenges, and seeks a better understanding in order to 
better serve them.   
The researcher believes the world in which youth live is shaped by many factors 
including family, friends, and television media.  This belief is based, in part, on the 
researcher’s own experience.  As a young student, like many other youth of her time, the 
researcher closely identified with The Cosby Show.  The close generational family bond 
the characters shared, the sibling and parent relationships, and the professional roles of 
the characters were a significant part of her child development.  The strong family-
oriented household in which she grew up reminded her of that of the Huxtables.  
Although the researcher’s experience was not identical to what she viewed on television, 
the positive character portrayals encouraged the researcher to aspire to work hard to 
achieve the goals she desired in life.  As with The Cosby Show¸ television influenced the 
researcher’s life and played a fundamental role in the researcher’s development as a 
youth, which helped shape her future aspirations.   
The researcher chose this research topic based on her knowledge, background, 
and experiences.  While the researcher has always had a good rapport with students, too 
often, she noticed students lacked foundational knowledge or skill needed to make 
informed decisions about their future aspirations.  This often occurred during career 
exploration activities with students.  At the same time, during casual yet meaningful 
conversations, she recognized that many students were immersed in television program 
viewing outside of the school setting.  Given her own experience with The Cosby Show, 
the researcher sought to discover what draws students to the television programming they 
watch, what they interpret about the images they see, how their behaviors are shaped by 
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the types of television program role models being identified, and the ways in which 
television viewing is preparing them to pursue their future aspirations.  The researcher’s 
goal as a researcher, similar to her goal as a school guidance counselor, is to validate the 
students’ perceptions in a comfortable environment while collaborating with them to gain 
a better understanding of their worldview, experiences, and future aspirations. 
The researcher is specifically interested in the experiences and future aspirations 
of African American adolescent female students.  The researcher recognizes that they 
will be future leaders on college campuses, in their communities, and in the workforce.  
The researcher feels it is one of her privileged obligations to provide guidance for these 
students, which will assist them in making sound decisions and facilitate their transition 
to a well-rounded and productive life. 
Conceptual Streams 
This study sought to explore the influence of television programming on African 
American adolescent girls around their perceptions of college and careers.  The 
environment in which these girls live is complex and their worldview is multi-faceted.  
To better understand the complexities of the participants’ lives and their worldviews, 
three streams of literature were used to form the conceptual framework of this study.  The 
goal of the conceptual framework for this research study was to examine and assess core 
streams in order to investigate the lived experiences and perceptions of middle school 
African American adolescent girls’ influence of television media, how they internalize 
images seen on screen, and ways in which their identity development and future 
aspirations are effected by what they observe.  These three streams are Television and 
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Adolescence, Television and Race, and Television and Aspirations.  Figure 1 shows the 
interrelated nature of the three streams.  
 
 
 
Figure 1.  Conceptual framework. 
 
 
 
The stream on Television and Adolescence focuses on television watching and the 
influence on adolescent identity and meaning-making.  The stream of Television and 
Race focuses on images of African Americans on television and how those images 
influence identity and aspirations.  The stream of Television and Aspirations includes (a) 
television images of college and television as information on and inspiration for college, 
(b) television as a potential source of career aspiration and socialization, and (c) Social 
Learning Theory as a theoretical base for understanding the potential role of television in 
career path choice and decision-making.  As shown in the diagram, these streams have 
significant overlap.  At the intersection of the Adolescence and Race streams are studies 
on television viewing patterns and influence of racial images on African American 
Adolescence
Aspiration(College/Career)	  Race
Television 
  
9 
children and adolescents and the influence of television.  At the intersection of the Race 
and Aspiration streams are studies on students, race/ethnicity, college images, and college 
and career choice.  Figure 1 attempts to capture the complex dimensions to understanding 
the influence of television on African American adolescent girls on both their college and 
career aspirations. 
Definition of Terms 
Adolescent 
A youth within the transitional stage of physical and psychological human 
development generally occurring between puberty and legal age of majority.  This 
period of adolescence is closely associated with the teenage years, although 
expressions can begin earlier and end later. 
African American 
This study adopts Carter et al.’s (2008) usage of “African American” to refer to 
“Americans of African descent” (p. 47).  The term is used interchangeably with 
“Black.” 
California Standards Test (CST) 
California Standards Test (CST) reflects the state’s academic content standards 
for the particular grade, with certain exceptions.  The CST report out lexile 
measures (measures that can be used to match readers with targeted texts and 
monitor growth in reading ability) for students in Grades 2-11. 
College-Going Culture 
The culture of a school wherein all members for the school community see 
postsecondary education as the next expected step after high school graduation. 
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Distinguished School 
An award given by the California State Board of Education to public schools 
within the state that best represent exemplary and quality educational programs; 
approximately 5% of California schools are rewarded this honor each year 
following a selection process. 
Middle School 
Middle school refers to the period of time between elementary school and high 
school.  In this study, middle school refers to a school with grades seven and eight 
only.    
Postsecondary Education/Institution 
Any college, university, vocational, or technical training school attended after 
graduation from high school or completion of a GED. 
Assumptions and Limitations 
Assumptions  
 
The researcher assumed students would have regular access to television 
programming, either through a television set or through other mediums (e.g., mobile 
phone, computer).  The researcher also assumed that students would thoughtfully respond 
to the interview questions and accurately record all of their television viewing in their 
journals.  The researcher believed that students would be open to discussing the television 
programs they watched and would not selectively record or make up the television shows 
they watched.     
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Limitations 
There were a number of limitations to this phenomenological study.  First, the 
researcher chose a small convenience sample of 10 African American middle school girls 
to participate in the study.  Second, the results were limited to one middle school and are 
therefore not generalizable.  Delimitations included the type of educational institution and 
the role of the researcher.  The middle school site used in this study houses only seventh 
and eighth grades; middle school sites that include sixth, seventh, and eighth grades exist.  
Students attending a site for a longer period of time may have different perspectives.  
Second, the participants might have more varied educational backgrounds due to open 
enrollment in the district from diverse elementary feeder schools.  Third, the researcher’s 
role as a school guidance counselor may have set limits on the amount of information 
shared.  On the other hand, the researcher’s skills in easily relating to students may allow 
more insight into the world of African American middle school girls. 
Summary 
The purpose of this phenomenological study was to explore how African 
American middle school girls make meaning of the television programs they watch and 
how their television viewing patterns inform their future aspirations for college and 
career.  This study is significant because the findings seek to provide an understanding 
into the world of African American middle school girls and their perceptions related to 
education and television influence on self-identity.  School guidance counselors can 
utilize the findings to empower students and their parents to improve academic 
performance and pursue post-secondary options. 
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Chapter 2: The Literature Review 
Introduction 
Researchers concerned with television’s effects on viewers have explored a 
number of key areas, including television’s effects on adolescents, television’s effects on 
African Americans, and television’s effects on viewers’ aspirations for college and 
career.  A number of these studies were situated at the intersection of many of these areas 
(e.g., adolescents, identity, and television; adolescents and race; adolescents and 
aspirations for college and career), but research at the nexus of adolescents, race, and 
aspirations for college and career is limited.  Additionally, television programming is 
constantly changing.  The purpose of this phenomenological study was to explore how 
African American middle school girls make meaning of the television programs they 
watch and how their television viewing patterns inform their future aspirations for college 
and career.  This chapter provides a review of the literature on television and 
adolescence, race, and aspirations, as well as a theoretical base for the exploration of the 
research problem.   
Literature Review 
The literature review presents three interrelated streams: Television and 
Adolescence, Television and Race, and Television and Aspirations.  Television and 
Aspirations includes three sub-streams: college, career, and Social Learning Theory.   
Television and Adolescence 
Television is ubiquitous and adolescents have a high level of access to television 
programming: 
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Almost 90% of households have more than one (television) set, and many are 
in children bedrooms.  In addition, television is now available to adolescents on a 
number of different platforms, such as the Internet via computers, iPods, cell 
phones, and similar devices. (Comstock & Scharrer, 2012, p. 16) 
 
This leads to a great level of alone watching (Comstock & Scharrer, 2012).   
Television viewing plays a large role in the lives of adolescents.  Researchers 
estimate that adolescents watch approximately five hours of television each day 
(Comstock & Scharrer, 2012).  According to Kettl (2011), “For many children, screen 
entertainment represents the largest investment of time while awake” (p. 62).   
Fisherkeller (2002) affirmed, in her ethnographic study of adolescent interviews 
and observations, “television is difficult to talk about because it is so much a part of our 
world that it seems like the air we breathe” (p. 10).  Today’s environment of television-
driven culture continuously emits messages that youth are left to decipher.  In her in-
depth reflection of the voices of a youth she interviewed, Fisherkeller (2002) told us: 
TV has multiple uses and a variety of features, and a good deal of “ambivalent 
pleasure” is associated with this fixture of contemporary life.  What exactly is this 
thing to which she [Teniya, twelve years old] is referring?  A reliable companion? 
A teacher? . . . A night-light? As almost, anyone who watches TV knows, it is all 
of these things and it is not, and it is more. (p. 9) 
 
The reflective voice of this young adolescent suggests that television is a learning 
tool that is ever-present.  Today’s young adolescents are growing up in a television 
culture where learning takes place.  People in general learn differently; therefore, youth 
learn differently and in a unique fashion.  Youth view television and translate messages 
they receive based on past experiences and how they identify to what is being relayed.  
The power of television pushes the identifier and indicators into the media culture.  “The 
institutions of TV production and distribution are more powerful in that they set the 
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agendas and define the categories or frameworks for the programming that audiences 
receive and choose” (Fisherkeller, 2002, p. 13).  This implies that all youth do not 
necessarily learn the same culture nor do they learn the culture of television in the same 
way.  The television power structures of production and distribution shape the identity of 
young viewers.  Regardless of a young girl’s life experiences or condition, she learns 
where power lies in the world in which she lives.  She understands the nature of power 
and learns to recognize the reality of life.  Her hopes and desires of attaining power assist 
her as she progresses in life.  As the child grows up, the concerns of parents grow as the 
perception of the young viewer’s identity is developing and how much television she is 
watching.  The developmental stage of adolescence is one that can be identified as a 
period of attempting to aim in the direction of proficiency, dominance, and triumph, 
which fosters a perception of dynamism (Erikson, 1968).   
Fisherkeller (2002) contended, “while encountering TV as a commercial system 
and as a representation of worlds of power ‘out there,’ adolescents are wondering who 
they are and who they will be” (p. 5).  This theoretic framework leads to the individual’s 
inquiry of “where do I belong in the world around me?”  Viewers’ perceptions in 
relationship to television programming is discussed. 
Via the journey of life, there are three identifiable settings that each youth 
encounters.  Fisherkeller (2002) categorized these settings as home environment, school 
setting, and peer life.  These three main environments significantly connect with the 
influence of television.  Home environment is described as the intricate surroundings of 
the community in which one lives.  School setting refers to the classified type of school 
atmosphere, location, student population and duration of time spent at school.  Peer life is 
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illustrated as “the size and socioeconomic circumstances of a school or community 
influence the particular makeup of the activity of peer groups” (Fisherkeller, 2002, p. 22), 
suggesting that young adolescents connect to peers in a multi-dimensional fashion, which 
can be based on one’s life experiences and family culture at home. 
Typically, young adolescents view television in the comfort of their own homes.  
Television viewing is done alongside family members but often watched alone.  
According to Fisherkeller (2002), each household has varied conditions of television 
watching for youth.  For example, one household may have parents who work in the 
afternoon and allow the youth to watch television to keep her engaged until they are 
home from work.  Another family may value television heavily because they prefer their 
child to be at home instead of outdoors and television takes on the role of a comforting 
presence.  The role television plays can be as an entertainer, a tool to boost one’s 
imagination, or a device through which to engage in a play activity or a social life 
enhancer.   
Fisherkeller (2002) disputes that the young adolescents in her study, like many 
other young adolescents, “used TV to relax and enjoy themselves at home, as well as to 
connect playfully and creatively with their friends at school” (p. 31).  Of the diverse 
young people Fisherkeller interviewed, two of the students voiced their expression of 
television eloquently: Marina and Samantha.   
Marina was described as a young adolescent who saw other worlds and 
possibilities outside her own through the lens of television viewing.  For example, Marina 
watched A Different World (ADW) regularly.  ADW is a television spin-off from The 
Cosby Show that portrays the professional and successful lives of African American 
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students attending a historically Black college/university (HBCU).  Marina candidly 
conveyed: 
experiences that happen to me, some make me think a lot, and the work around 
me . . . I’m growing, you know, my mind and my body . . . I don’t like the world 
around me . . . it made me think: I don’t want this kind of life . . . I want to go to 
college, graduate, get myself a career that pays well, move from around here. 
(Fisherkeller, 2002, p. 47) 
 
The role models and careers Marina saw on television encouraged her to model her life in 
a productive way.  She reported that Who’s the Boss? had a strong female lead character, 
Angela, who portrayed a lifestyle she admired.  “Angela Bower, she, you know, she 
made something of herself.  And people like that.  It made me think: I don’t want this 
kind of life, I want that kind of life” (p. 48).  Fisherkeller responded that she recognized 
that Marina, similar to both young and older television viewers, utilized television as a 
form of entertainment that could be a learning experience for her.  “She watched 
programs to learn about some of the problems in her world, assuming that television has a 
responsibility to inform viewers about these contemporary realties” (Fisherkeller, 2002, 
p. 55). 
Samantha was seen as being similar to Marina, who found television to be a 
learning instrument and an entertainment tool.  In addition, Samantha found a different 
perspective on television through watching strong character portrayals.  Unlike Marina, 
she was considered a light viewer who used television to engage with friends but 
preferred to watch silently when viewing with friends.  Samantha described television as: 
it’s just, you watch it ‘cause it’s just like an excuse to do anything.  It’s just 
entertainment . . . it’s not used for like any psychological purposes or anything 
like that; it’s just entertainment, and people enjoy it’s like play in your own house. 
(Fisherkeller, 2002, p. 83) 
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Samantha separated peer relationships with television from personal and private time 
watching television.  She strongly expressed that she values friendship and time with 
peers and finds it socially insensitive to watch television with her friends primarily 
because it is important she is attentive to her friends and cannot be attentive while 
watching television.  It grew more apparent that Samantha was a youth who developed 
and grew to adopt strong social skills.  She partly identified with the lead character of 
Murphy Brown – a hard-nosed, white female journalist.  She described television 
characters with whom she identified: 
have a quality about them that is tough that doesn’t take crap from anyone . . . I 
was brought up not to take crap from anyone . . . It’s not necessary for me to take 
it.  I mean . . . I know when I’m able to speak my mind. (Fisherkeller, 2002, p. 99) 
 
Unlike Marina, Samantha critiqued television media.  She recognized that there were 
many uncertainties in life and she preferred more guidance.  It was noted: 
A lot of scary things were going on “out there” and that this prompts her to feel 
uncertain about how her life would advance.  She believed, in fact, that media 
should be doing a better job of informing people about what was going on. (p. 99) 
 
Both Samantha and Marina have similarities and differences about the role 
television plays in their life.  Television was seen as a learning tool and entertainment for 
both young adolescents.  The vicarious nature of relating to television was apparent 
although seen from a different lens. 
Television plays an important role in socializing children and helping them create 
aspirations.  Within image portrayal, there is a vicarious aspect of television that is a 
unique experience for African American adolescent girls.  Berry (1998) examined how 
African American families are portrayed in commercial television.  In addition, he 
explored the potential effect of the images seen on television and the values and 
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perceptions of young African American children.  According to Berry (1998), 
television programming is “an important secondary socializer of the young” (p. 234).  It 
is: 
A box that can talk, sing record, play games, and change colors.  Throughout each 
of these operations, television also provides for children an unending array of 
values and ideas about the world, people like themselves, and those who are 
different from them. (p. 234) 
   
Similar to Graves (1999) and Ward (2004), Berry (1998) found that television 
viewing has a large impact on the way African American youth develop a concept of 
family life and the basis for which they can perceive their own lived experiences.  
According to Berry (1998): 
Given what seems to be the proclivity of African American children and youth for 
watching television, this means that a large number of them are spending a great 
many hours attending to both the positive and negative images of Black life, and 
learning from them. (p. 238) 
 
Today’s adolescent African American girls watch approximately five hours of television 
each (Berry, 1998; Ward, 2004)—one of the highest rates of television viewing.  The 
adolescent stage is a period of development when socializing with others becomes a 
priority.  Television’s impact on youth assists with forming one’s moral and values.  In 
Stroman’s (1986) earlier work, it was recognized that African American parents and 
professionals were worried that: 
Television might 1) influence Black children’s attitudes toward their own racial 
group; 2) facilitate Black children’s development of low self-concepts through its 
non-recognition or negative, stereotyped treatment of Blacks; and 3) compete 
with Black family socialization by teaching attitudes and behavior that are not 
taught in the home. (p. 80) 
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This implication provides clarification that parents and professionals who have 
developed coping skills and stable self-confidence are aware of the effects television 
programming has on African American children. 
With today’s media-saturated society, it is important for African American 
adolescent girls to be more critically aware of television programming exposure.  An 
attempt to solve this mission is through media literacy.  Villani, Olson, and Jellinek 
(2005) through their research, found that the following critical thinking questions may be 
effective when analyzing messages received from television programming: 
1.   Who created this message and why are they sending it?  Who owns and profits 
from it? 
2.   What techniques are used to attract and hold attention? 
3.   What lifestyles, values, and points of view are represented in this message? 
4.   What is omitted from this message?  Why was it left out? 
5.   How might different people interpret this message?  (p. 534) 
Although they geared their research toward a clinician and parent audience, 
Villani et al.’s (2005) questions would assist adolescents when watching television 
programming.  It is possible that African American adolescent girls are able to watch 
television programming in a critical manner, which might allow them to analyze the 
messages and images seen in an informed way.  An informed individual has a better 
opportunity to make positive decisions about her future and be less influenced by 
potential negative messages and images television programming often presents.  The 
images portrayed on television are discussed in the following section. 
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Television and Race 
A number of scholars have analyzed the images of African Americans on 
television and studied the impact these images have on African Americans (Berry, 1998; 
Graves, 1999; King & Multon, 1996; Stroman, 1986; Vanderlinden, 2011; Ward, 2004).  
Through various analyses and studies, these authors have examined a combination of 
images of scripted programs and advertisements, analyzed television watching patterns, 
and explored the possible or actual impact of these images on the identities and 
aspirations of African Americans.  These authors found a mix of both negative and 
positive images, and also found that the impact on viewers—adults and children—should 
be understood in a complex way. 
Stroman (1986) noted that African American parents and professionals were 
worried that: 
television might 1) influence Black children’s attitudes toward their own racial 
group; 2) facilitate Black children’s development of low self-concepts through its 
non-recognition or negative, stereotyped treatment of Blacks; and 3) compete 
with Black family socialization by teaching attitudes and behavior that are not 
taught in the home. (p. 80) 
 
Based on the literature, Stroman (1986) created a hypothesized model for understanding 
television’s socializing effects on children.  The model included mediating variables that 
included child characteristics (e.g., age, sex, race, time spent watching TV) and other 
variables (e.g., parent’s behavior and values, peers).  The model also included potential 
positive outcomes (e.g., learning/cognitive skills, awareness, modeling/imitation) and 
potential negative outcomes (e.g., disinterest/detachment, emotional 
instability/anxiety/fear).   
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In their mixed-method study with 108 African American junior high school 
students, King and Multon (1996) hypothesized:  
1) younger African American adolescents will be more influenced by television 
role models; 2) vocational identity will be lower for African American students 
who are affected by television role models, and 3) African American students will 
be more likely to choose African American characters as favorites and have high 
levels of identification with them and wanting to imitate them, specifically in 
terms of their career behavior (p. 114) 
 
King and Multon (1996) found that younger African American adolescents were more 
influenced by television role models.  They also found that watching a show in which a 
character has a rewarding job may prompt the desire for African American adolescents to 
pursue that career.  Finally, King and Multon (1996) found that while African American 
characters were favorites, “few subjects mentioned African American characters as 
characters on television in their ideal job” (p. 122). 
Berry (1998) explored the effect of the positive and negative images seen on 
television on the values and perceptions of young African American children.  According 
to Berry (1998): 
Given what seems to be the proclivity of African American children and youth for 
watching television, this means that a large number of them are spending a great 
many hours attending to both the positive and negative images of Black life, and 
learning from them. (p. 238) 
 
Today’s adolescent African American girls watch approximately five hours of television 
each (Berry, 1998; Ward, 2004)—one of the highest rates of television viewing. 
On portrayals of the African American family, Berry told us that Julia (1969), 
whose title character was a nurse raising a small son as a single mother, prompted 
discussion of whether it was representative of the Black family.  Berry listed a number of 
other shows that portrayed Black families, including Sanford and Son (1972), Good 
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Times (1974), That’s My Mama (1974), The Jeffersons (1975), 227 (1985), Frank’s 
Place (1987), South Central (1995), and Under One Roof (1995) and noted that other 
shows have followed.  Berry (1998) argued that television shows with a predominantly 
African American cast “present to the young viewer a perspective about Black family life 
and a point of view from which he or she can relate to their own experiences” (p. 236).   
Graves (1999) analyzed images of African Americans on television and the 
potential impact on viewers.  Graves (1999) noted that television programming “has been 
shown to alter African American children’s attitudes of their own group” (p. 714).  
Graves (1999) found that African American adolescent television viewing can be a 
vicarious experience and contact with racial portrayal of television programming can 
have an impact on African American children’s experiences and identity.  According to 
Graves (1999), television opens up worlds for many African American girls to which 
they may not otherwise be exposed.  In fact: 
The limited inclusion of visible racial/ethnic groups in television programming 
and advertising conveys to children and youth the relative lack of power and 
importance of these groups in the larger society.  Though the numbers are limited, 
the portrayals of visible racial/ethnic groups are relevant to television’s capacity 
to create, maintain, or modify stereotypes and prejudice in children and youth. 
(Graves, 1999, p. 709) 
 
According to Graves (1999), the messages received by African American youth have a 
large impact on how they see themselves in society.   
Mastro and Greenberg (2000) were concerned about the effect television had on 
African American youth.  In their quantitative research study, a content analysis of prime 
time television programming was conducted.  Sixty-four program samples from prime-
time major networks were coded and analyzed.  “African Americans were found in 16% 
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of the main and minor roles and have achieved a representative niche in prime time” 
(p. 699).   
According to Mastro and Greenberg (2000), following the 1980s there were more 
African American television shows aired which “realized equal status with Whites” (p. 
692) and this “was attributed to the emergence of several sitcoms featuring African 
American families, most prominently The Cosby Show.  Most of these series addressed 
the normative lifestyles of these families with respect and intelligence” (p. 692).  
According to Mastro and Greenberg (2000): 
Perceptions of different races may accrue at least in part from one’s television 
experiences with those races.  Elements of television which provide those 
experiences include (1) exposure to different types of programs, e.g., situation 
comedies, crime dramas; (2) the frequency and duration or amount of exposure; 
(3) the extent to which TV content is believed to be an accurate, real-life 
representation; and (4) the degree of similarity perceived by the viewer between 
TV representations and their real life counterparts. (p. 692) 
 
Coltrane and Messineo (2000) conducted a content analysis of television 
programming primarily through the lens of commercial advertising.  The study was 
conducted utilizing a sampling of television commercials related to the television 
program genre.  The results yielded that the majority of the television clips were drawn 
from male influences.  The researchers also found that African American characters were 
portrayed in the analysis and discovered that African American stereotypes were still 
widespread in the advertising.   
Ward (2004) investigated the effect regular media exposure had on high school 
students.  Based on previous research, she hypothesized: 
Because African Americans on television are both underrepresented in leading 
roles and misrepresented as a group, many have argued that such high levels of 
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TV use will lead Black children to feel less positively about being Black and 
about themselves in general. (Ward, 2004, p. 290) 
 
The 156 African American participants in her study attended a summer bridge program 
located on a college campus in the Midwest.  Ward (2004) developed a survey to track 
the television viewing patterns of participants and identified “12 television programs with 
predominantly Black casts: The Hughleys; The PJs; City of Angels; The Cosby Show; 
Sister, Sister; The Jamie Foxx Show; The Steve Harvey Show; For Your Love; The 
Parkers; Grown Ups; Malcolm and Eddie; and Moesha” (p. 287).  The data collected 
from the viewing patterns of participants allowed her to analyze the extent to which 
participants were exposed to media with predominantly African American images.   
In addition to the survey, Ward (2004) conducted a focus group to determine what 
students watched on television and how often they watched television.  Results showed 
that a cast resembling the audience greatly influences the individual.  The impact that 
television has on an African American youth raises their awareness about what is being 
viewed on television as related to what exists in the environment surrounding them. 
Vanderlinden (2011) explored how college-aged African American women make 
meaning of the portrayals of the people they see on television.  To address her question, 
she utilized semi-structured interviews.  The 15 participants were purposefully selected 
college students who were pursuing various college majors.  Two higher education 
institution sites were used due to large African American female enrollment.  One 
campus was a historically Black college or university (HBCU) in North Carolina and the 
other was a private non-profit campus located in southern Virginia.  Vanderlinden (2011) 
found that the majority of the participants used negative descriptors when describing 
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African American women portrayed on television.  Although negative descriptors like 
“uneducated,” “submissive,” ”sometime ghetto or loud” (p. 100) were used, participants 
also used positive descriptors like “determined,” ”smart,” “successful,” and “strong” (p. 
136) to describe how African American women were portrayed.   
Vanderlinden (2011) pointed out that, in addition to both positive and negative 
descriptors, participants noted they possessed similar behaviors as the characters 
portrayed on television.  Vanderlinden (2011) reported overwhelmingly, participants 
identified with African American female characters on television.  Interestingly, it was 
found that participants included their mother and their grandmother as being influential 
alongside television characters.   
Vanderlinden (2011) also documented that television plays a significant role in 
determining the future aspirations of African American college women.  This was found 
when a participant specifically described which character she related well to or aspired to 
be like.  For instance, when a participant described the leading television multi-
dimensional Oprah Winfrey, she aspired to be like her based on how she saw her 
portrayed on television.  Philipa, a participant in Vanderlinden’s (2011) study expressed 
how she was motivated to pursue her dreams: “Oprah’s case . . . she taught people that no 
matter where you come from that doesn’t matter if you put in the hard work then you can 
go anywhere” (p. 114).   
Overall, television can be a source of empowerment for African Americans 
through providing positive images and opportunities for character identification.  It can 
also shape aspirations for both college and career, which are discussed in the sections that 
follow.   
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Television and Aspirations 
This stream incorporates three sub-streams: television and college, television and 
career, and Social Learning Theory. The sub-streams are discussed in order. 
Television and college.  This section discusses studies of images of college on 
television and the potential or actual impact that these have or had on viewers.  Impact is 
defined broadly to include increased knowledge of college life as well as impact on their 
desire to go to college in the future. 
Tobolowsky (2001) pointed out in her research with 10th-grade Latinas in 
Southern California that television has an impact on their future aspirations and their 
expectations to attend college.  A portion of her research involved analyzing numerous 
prime time television series that drew a portrait of college life including, Felicity, The 
Parkers, Buffy, 7th Heaven, Moesha, Sabrina, and Boy Meets World.  From these 
television programs, three primary themes related to the portrait of higher education 
emerged: the campus’ description, academic life, and social life.  The vision of a college 
campus encompassed the layout of the campus, classrooms, dormitories, libraries, social 
gathering sites, student diversity and attire, and professor depiction.  Academic life of 
higher education included the expectation to attend college, the value of college 
education, student and professor relationships, and the college student’s life.  Social life 
addressed the dormitory life and roommates, social gatherings and festivities, sorority 
and fraternity life, co-educational relationships, extracurricular activities, and college 
expenses.  The analysis offered an in-depth view of what adolescents might envision 
when watching television programs related to higher education. 
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Adolescents have various perspectives of higher education based on television 
viewing.  Via Tobolowsky’s (2001) analysis of various prime time television series and 
individual interviews, it was found that television images played an influential role in 
college preparation for adolescent students.  According to one student, her expectation of 
what a college campus setting was like was intriguing.  “From what I’ve seen so far, 
universities are like, like so big.  They have these wide, open spaces, big grass lawns . . . 
They’re really cool” (p. 151).  Tobolowsky described this students’ responses to be a 
typical perspective of a “heavy viewer” (versus a student who watches a light amount of 
television).  Tobolowsky draws on the inference that there does seem to be some possible 
connection between the students’ perceptions and their viewing patterns.  For example, 
students who regularly watched 7th Heaven and Buffy typically described campuses as 
“big” and “roomy” (p. 152).  Both series are filmed on the UCLA campus and show the 
many park-like areas of the university.  From a different perspective, one student 
expressed her challenging view of college attendance based on television viewing.  She 
shared with Tobolowsky that going to college might be difficult “because you’re going to 
have to be independent and be on your own” (p. 156).  Conversely, another student 
reported “I guess . . . [from] what I see off of TV and what I know from things it seems 
like more freedom . . . so I would see it [college attendance] as a good, good thing to go 
for” (p. 152).  It could be stated that students’ views of television programming have an 
effect on the future aspirations to prepare to attend college. 
Similar to Tobolowsky, Mitchell (2008) found that television played a significant 
role in lives of “pre-college and matriculating high school students” (p. 52) who were 
pursuing a higher education degree.  She also found in her ethnographic study of African 
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American students that television programs reveal messages and descriptions of 
college life that allows a better understanding of student beliefs and attitudes about higher 
education expectations.  In Mitchell’s study, the following television shows were used to 
discuss college life and the African American student: College Hill, A Different World 
and The Parkers.  The majority of the participants’ comments came from College Hill.  
Mitchell performed an in-depth character and higher education portrayal analysis of 
College Hill.  Following the television series analysis, student interviews and surveys 
with open-ended questions yielded the voices of students and the messages they received.   
Comparable to the themes that developed in Tobolowsky’s research, Mitchell 
(2008) found the following themes emerge: reason for watching College Hill and other 
programs, similarities of College Hill and real-life college experiences, motivating factor 
of television, discrepancy of college being a big party.  Interestingly, students recognized 
the fictional relationship of college experience on television.  One female student shared 
“College Hill is just like Real World.  I like it better because I can see myself on it 
though.  It’s a trip.  I know it ain’t real but I like it anyway” (p. 83).  Another female 
student reported, “it’s a good show to kind of learn about college, but you can’t believe 
everything you see” (p. 84).  Although many of the students identified watching College 
Hill for entertainment purposes, several students who took college seriously had a 
different perspective of the show.  One male student who reported that he expected to be 
challenged in college expressed: 
Knowing what I know now, I’m kinda disappointed in College Hill.  For Black 
students, it sends that wrong message.  It may cause our demise.  Even though 
some of the events play true, most of them shown are bad . . . It portrays college 
negatively. (p. 87) 
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Television programs like College Hill may allow students to live a vicarious 
experience and possibly open their eyes to higher education expectations. 
These studies show that the images of college on television have the potential to 
either engage or influence viewers, even where viewers understand the fictional nature of 
the shows.  The next section focuses on images and influence of images of work and 
careers on television. 
Television and careers.  This section focuses on the research of images of work 
or careers, their potential to open new avenues of interest around certain careers, as well 
as to socialize viewers around what they can expect or achieve in the workplace or career.  
This stream includes articles that discuss three overlapping areas relating to television, 
work, and careers.  The first area is images of work, particularly around gender or race, 
what kinds of occupations are associated with different identities, and whether these 
images are limited or stereotyped.  The second area is work aspiration, what types of 
work and careers that participants are interested in or aspire to, and how television might 
or does influence those aspirations.  The third area is work socialization, what 
participants expect work to be like, what types of traits and values are connected to 
interesting work, and the sources of influence, including television, that shape those 
expectations.    
Images of women at work on television have been historically limited, but have 
improved.  Signorelli and Kahlenberg’s (2001) research study explored occupational 
gender roles.  “During the 1990s less than 1 in 5 white women and women of color was 
cast in a traditional female job (e.g., secretary, waitress, housewife) and more than a third 
were found in gender-neutral jobs (e.g., student, artist)” (p. 20).  This implies that during 
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this period of time, men were portrayed in traditional roles while women were largely 
seen in stereotypical roles.  It was found that the workforce depicted on television is 
heavily influenced by men in roles with fewer women in identifiable occupations.  These 
findings may draw negative depictions of occupational roles related to African American 
girls’ future anticipatory socialization.  Similarly, Hoffner et al. (2006) noticed that 
historically, women characters on television are homogeneous with occupational roles 
that tend to lackluster whereas men characters tend to play roles that are exciting and 
more diverse.  Although images of women at work on television have been limited, 
images of African American women at work on television have also been historically 
limited.  Signorelli and Kahlenberg (2001) found that a proportionate number of African 
American women in television roles did not have jobs compared to other women.   
In Hoffner et al.’s (2006) research study, it was discovered that youth 
identification with the daily life of television characters inspired them to evaluate their 
lives and make conscious decisions to be successful.  Effective conclusions were drawn 
to the intention of participants who responded that they aspired to be like favorite 
television characters.  For instance, “the fact that the Huxtable parents on The Cosby 
Show were highly educated and had a very comfortable lifestyle certainly could have 
contributed to respondents’ desire to achieve similar life goals” (p. 13). 
Television can be a source of information and influence on career aspiration.  
According to Levine and Hoffner (2006), television can be viewed as one source of 
anticipatory socialization for adolescents.  In their study that surveyed 64 Midwestern 
high students, Levine and Hoffner found that participants learned about positive views of 
work from television watching, which was that the world of work would be  
  
31 
“enjoyable . . . easy” for them.  Specifically, television situation comedies presented 
the message that work was easy.  In contrast to the positive messages, negative messages 
that work would be “difficult . . . stressful” were frequently seen in drama-related 
television programs.  Later research conducted by Hoffner et al. (2006) revealed similar 
results.  College freshman participants from their study associated that television played a 
significant role in their depiction of work appearing to be easy.  Levine and Hoffner 
(2006) and Hoffner et al. (2006) noted that although television plays a vital source of 
anticipatory socialization, the depiction of characters on television in roles that are 
traditional are rarely portrayed on television programs if they are not intense or 
melodramatic enough.   
Work aspiration is one aspiration that is important for future success.  Studies of 
children, work, and television show that work aspiration and socialization prepare 
children for important roles including occupational careers (Hoffner et al., 2006; Hoffner 
et al., 2008; Levine & Hoffner, 2006).  “Long before entering the workforce, children and 
adolescents develop conceptions of what it means to work, and form aspirations and 
expectations regarding their own places in the world of work” (Hoffner et al., 2008, p. 
282).  Hoffner et al. (2008) discovered that children are drawn to their favorite characters 
on television for various reasons primarily when they personally associate with the 
character that often affects their morals and principles.  Additionally, Hoffner et al. 
(2006) discovered that the educational level and income of favorite characters were of 
large interest to students.  This has implications that favorite characters play a vital and 
vicarious role in the lives of adolescent television viewers. 
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Social Learning Theory.  This final stream places the study into a theoretical 
context within guidance counseling and career theory.  The theory chosen here, 
Krumbolz’s (1976) Social Learning Theory, defines some of the key forces that shape 
career paths and career decision-making.  One of these forces is learning experiences, and 
television can play and important role in creating vicarious learning experiences.  This 
stream discusses Krumboltz’s theory in more detail. 
Krumboltz’s (1976) Social Learning Theory explains the motivational factors in 
deciding on future aspirations.  It strives to explain the benefits of socialization and 
considers social, cultural, and environmental influences.  Social Learning Theory 
supports several factors that lead to effective learning, which leads to successful future 
aspirations (Krumboltz, 1976; Mitchell et al., 1979).  These factors include: (a) talents 
and innate abilities, (b) environmental factors, (c) social learning, and (d) task 
approaching abilities.  While Krumboltz (1976) used “genetic endowment” for the first 
indicator, for the purposes of this study “talents and innate abilities” are used.  As shown 
in Figure 2, these categories overlap to inform career paths and choices. 
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Figure 2. Depiction of Social Learning Theory. 
 
The four categories intersect during situations when a decision is to be made.  
Talents and innate abilities and are personal characteristics that are intrinsic versus 
learned, for example, an individual’s ability to perform well with the arts and music.  
Environmental conditions and events are influences considered outside of the person’s 
control.  These would be considered climate, socio-cultural, and cultural ecological 
conditions.  Learning experiences are related to antecedents, behaviors, and 
consequences.  For example, if a student studies for a test and receives high marks on the 
exam, she will most likely continue to prepare for future tests and quizzes.  Learning 
experiences are tied with the influences of television as one views a television that is 
pleasant/entertaining to watch and will then continue viewing the program.  Task 
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approach skills involve setting goals, clarifying one’s values and creating alternatives 
for expected outcomes.  For instance, the manner in which a person approaches a task is 
dependent upon prior experiences and the outcome.  Task approach skills play an 
essential role with the influence of television when a person decides to decrease the 
amount of time watching television upon the realization that tasks are not being 
completed due to excessive television viewing.  Decision-making options are made 
available to the individual who responds to them based on personal and external 
influences leading to various career paths.  The various career paths lead to career 
choices the individual decides to pursue. 
Social Learning Theory informs this study and provides the tools for analysis of 
how African American middle school girls make meaning of the television shows they 
are watching.  When considered alongside the literature on television and adolescence, 
Social Learning Theory suggests that television programming could play a major 
vicarious role in determining whether or not an adolescent prefers or rejects an 
occupation (Krumboltz, 1979).  For example, if an adolescent views a television program 
depicting a strong female chief of nursing at a metropolitan hospital as being honest and 
helpful to others, she may accept the nursing field as a possible career path.  Television 
programming viewing might be influential in the decision making-process and the skills 
required to make positive choices. 
Summary 
Scholarly literature analyzed across the influence of television programming on 
adolescents support the need to explore television and race, television and careers, and 
television and college to better understand factors that affect African American female 
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adolescents in preparation for their future goals.  In addition to the influence of 
television programming, Social Learning Theory plays a role in the identification of the 
significance television plays in lives of adolescents.  Previous literature indicates that 
adolescents are living in a media-saturated environment that offers multiple ways of 
learning about themselves and the world they live in.  In addition, television promotes an 
opportunity for adolescents to convey what their future aspirations might be through the 
lenses of a vicarious perspective.      
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Chapter 3: Research Methodology 
Introduction 
The purpose of this study was to explore how African American middle school 
girls make meaning of the television programs they watch and how the television 
programs they watch inform their behavior and future aspirations.  Meaning was derived 
by examining the girls’ lived experiences and range of perspectives.   
The research questions that guided the study were:  
1.   What are the perceptions of middle school African American adolescent girls 
on television programming images related to their academic learning 
experience?   
2.   How are the behaviors of African American adolescent girls shaped by the 
internalization of television programming images? 
3.   What are the perceptions of middle school African American adolescent girls 
on television programming effects on their identity development and future 
aspirations? 
This was a phenomenological study.  According to Moustakas (1994), “[t]he 
empirical phenomenological approach involves a return to experience in order to obtain 
comprehensive descriptions that provide the basis for a reflective structural analysis that 
portrays the essences of the experience” (p. 13).  As Moustakas (1994) mentioned, “[t]he 
aim (of empirical phenomenological research) is to determine what an experience means 
for persons who have had the experience and are able to provide a comprehensive 
description of it” (p. 13).   
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According to Moustakas (1994), “[i]n a phenomenological investigation the 
researcher has a personal interest in whatever she seeks to know; the researcher is 
intimately connected with the phenomenon” (p. 59).  Robust findings are generated when 
the researcher sets aside any subjective views and focuses exclusively on the participant’s 
personal knowledge derived from participation or observation (Moustakas, 1994).  The 
participant is given the opportunity to express her own subculture and expressions to 
convey a collective significance and consciousness (McMillan & Wergin, 2006; 
Merriam, 2002; Moustakas, 1994).   
Phenomenology has its foundation in philosophy and psychology, with a focus on 
the human experience.  This foundation aligns with the researcher’s own background in 
psychology and counseling.  This chapter describes the research design and rationale of 
the study, the population and site description, the research methods of the study, and 
ethical considerations. 
Site and Population 
Site Description 
The study took place at Hillman Middle School (HMS), a comprehensive, urban, 
Gladiator Unified School District (GUSD) public school centrally placed in a 
predominantly White, middle and upper-middle class area of Gladiator, California.  
GUSD is one of the most diverse school districts in California.  The culturally diverse 
district services over 60,000 students and their families who collectively speak more than 
80 language dialects.  The site and district were assigned pseudonyms.   
At the time of the study, the student population of HMS was 21% African 
American, 0.50% Native American or Alaska Native, 12% Asian, 5% Filipino, 25% 
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Latino, 2% Pacific Islander, 28% White/Non-Latino, and 6% multi-racial.  Fifty-six 
percent of students at HMS were eligible for free-or-reduced price lunch, the indicator for 
socioeconomic disadvantage. 
HMS is the feeder school to Langston Crossings High School, which is located 
approximately three miles away.  Both campuses have been recognized as California 
Distinguished Schools, and both campuses have matching demographic populations and 
the campus cultures are very similar.   
Population Description 
Participant selection was made using homogenous, purposeful sampling.   
Homogeneous sampling is a process by which the selected participants have similar 
characteristics that are relative to the research study.  Homogenous sampling provided for 
the purposeful selection of African American middle school girls enrolled at HMS.   
At the time of the study, 964 students were enrolled in HMS.  Of the 964, 478 
were female.  Of the 478 students who were female, 90 were African American.  All 90 
of the African American females enrolled at HMS received the invitation letter (see 
Appendix A).  Initially, 13 students provided assent and parental consent to participate in 
the study (see Appendix B).  However, three of the parents notified the researcher that 
their child would not be able to participate—two because they were moving out of the 
area and one because they had a family emergency and would be out of town.  In the end, 
10 African American female students had parental consent and gave their own assent to 
participate in the study.  The students were assigned pseudonyms.  
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Site Access 
According to the GUSD protocol, district employees conducting studies were 
required to gain approval from the site principal.  As a district employee, the researcher 
obtained approval from the site principal to collect data from African American girls 
through qualitative interviews and journals.  The available time the researcher was able to 
access students without disrupting the learning environment was an initial foreseen 
challenge.  To address this issue, the researcher worked with office staff to secure a 
location to meet with students after school or during the school lunch period.  Another 
potential challenge with accessing the students was that the eighth grade students would 
have been enrolled on campus for just one year.  To resolve this problem, the researcher 
made it a priority to complete the data collection before the eighth grade students 
transitioned to the high school. 
Research Methods 
The researcher collected data from the students using semi-structured qualitative 
interviews and student journals.  The interviews allowed the researcher to elicit from 
students their lived experiences and perspectives.  The student journals allowed the 
researcher to elicit from students the television programming watched over the course of 
one week and the students’ own reflections on the television shows they watched.  This 
section includes discussion of (a) each method used, (b) data analysis procedures, (c) 
stages of data collection, and (d) ethical considerations.  
Semi-Structured Interviews 
The researcher conducted semi-structured, qualitative interviews with each of 10 
participants.  Semi-structured qualitative interviews are valued and accepted in 
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qualitative research (Creswell, 2011; McMillan & Wergin, 2006; Merriam, 2002).  The 
semi-structured nature of the interviews provided focus on the experiences and 
perspectives of the participants while allowing for clarification or further probing when 
needed.   
Instrument description.  Twenty-three open-ended questions were used to guide 
the interviews (see Appendix C).  The interview questions were designed using language 
and terms that were familiar to and comfortable for the participants.  The interview 
questions were designed to guide participants from the general to the specific in order to 
gain an in-depth understanding of their television viewing habits and watching 
experiences.  The first question asked participants to provide a personal overview.  Eight 
questions asked participants about their favorite television show(s) and character(s).  One 
question asked participants about the quantity of television watched.  Twelve questions 
asked participants to describe how characters were portrayed and how those portrayals 
related to their future aspirations for college and career.  The final question asked 
participants if they had anything to add to the interview.   
Participant selection, identification, and invitation.  Participant selection was 
done using homogenous, purposeful sampling.   Specifically, a list of students meeting 
the eligibility criteria was provided to the researcher by the school, and all eligible 
students were provided with an invitation to participate letter (see Appendix A).  Eligible 
students who returned the child assent form to the researcher were provided with a 
complete packet containing the student invitation to participate letter, the child assent 
form, and the parental consent form.  Once parents agreed for the student to participate in 
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the study, the participant returned the signed child assent and parental consent forms to 
the researcher and an interview was scheduled.  
Data collection.  Ten eligible students returned all the necessary forms for 
participation.  Each participant was interviewed in person during a time that was 
convenient for her and that did not conflict with instructional time.  Interviews were 
conducted in a private office space on campus.  The duration of the one-on-one interview 
ranged from 30 to 45 minutes.  The interviews were audio recorded for transcription.  In 
addition, the researcher took field notes to capture non-verbal behaviors and other 
nuances of the participants during the interviews.  
Participant Journals 
Following the interview, each participant was asked to journal about their 
television watching for one week.  Participant journaling can be a valuable part of a 
qualitative research design (Creswell, 2007).  Participant journal entries may be used to 
gather data from individual participants and to identify commonalities among 
participants.   
Instrument description.  Each participant was provided with a blank journal for 
documenting their television watching for a period of one week.  The purpose of the 
journals was to allow each participant to document and reflect on what she viewed on 
television and its impact on her.  To this end, participants were provided only with a one-
paragraph prompt:  
You will be given a journal.  For one week, please write about your television 
watching patterns each day and the television shows that you watch.  You will 
then document the day of the week and the time that you watched the show.  
What you write will be an expression of your thoughts about the television show 
that you are watching and how the show may or may not tie in with your future 
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aspirations.  At the end of the week, please write an overview reflection.  You 
will return the journal to me.  No one else will see your journal except for my 
supervising professor and me. (see Appendix D) 
 
Participant selection, identification, and invitation.  Journals were provided to 
each of the 10 participants following her individual interview session.  For a discussion 
of how the participants were selected, identified, and invited to participate in an 
interview, see the section on interview participant selection, identification, and invitation. 
Data collection.  The participants were instructed to return the journals to the 
researcher after a period of one week.  Although the desire was to collect all 10 journals, 
only eight of the participants returned their journals.   
Stages of Data Collection 
IRB approval was obtained from Drexel University in May 2014, with 
Dissertation Chair Dr. Holly Carpenter as the Primary Investigator and the researcher as 
the co-investigator.  All data collection took place in June, July, and August 2014.  Table 
1 shows the stages of data collection and analysis. 
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Table 1 
Data Collection Timeline 
Activity Date 
IRB Approval from Drexel University May 2014 
Participant Identification June 2014 
Interviews  June - July 2014 
Journal Distribution & Collection June - July 2014 
Researcher Field Notes June - August 2014 
Transcription and Coding of Data June - August 2014 
Data Analysis & Interpretation September 2014 - August 2015 
Representation of Finding, Results and Conclusions August 2014 - July 2016 
Finalize Dissertation Document  August 2016 
 
 
Ethical Considerations 
The researcher took great care to attend to ethical guidelines designed to minimize 
risk and protect the minor participants from harm.  Specifically, the researcher obtained 
written parental consent and participant assent prior to data collection.  Parents and 
participants were informed that participation in the study was voluntary and they could 
withdraw from the study at any time without consequence.  Data were stored securely.  
The audio recordings were stored on a password-protected computer.  Once transcribed, 
the audio recordings were destroyed.  The journals and researcher’s field notes were also 
transcribed.  All transcripts were stored on a password-protected computer.  All physical 
data were stored in a locked cabinet.  Participants’ privacy was protected.  Specifically, 
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participants were assigned participant numbers and no identifiers were recorded or 
reported.  Additionally, the district, school, and participants were all assigned 
pseudonyms.     
The researcher also considered Protection of Pupil Rights Amendment (PPRA), 
which comprises eight sensitive topic areas.  As a certificated employee of the district 
where the research was conducted, the researcher holds a Pupil Personnel Services 
credential which requires that any information of a personal nature disclosed to a school 
counselor by parent/guardian of a student who is 12 years of age or older and is in the 
process of receiving counseling from a school counselor is confidential.  Any such 
confidential information shall not become part of a student's record without written 
consent of the person who disclosed that information.  Although the researcher did not 
anticipate the need to disclose information based on the nature of this research study, the 
researcher is a mandated reporter.    
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Chapter 4: Findings, Results, and Interpretations 
Introduction 
The purpose of this phenomenological study was to explore how African 
American middle school girls make meaning of the television programs they watch and 
how their television viewing patterns inform their future aspirations.  This chapter reports 
the findings from analysis of qualitative data collected through semi-structured interviews 
with 10 African American middle school girls and journals submitted by 8 of the 10 girls.  
Analysis of the data revealed viewing patterns and three themes.  The viewing patterns 
and themes informed the results presented.  Finally, the chapter concludes with the 
researcher’s interpretations of the results, including a discussion of how they compare to 
what the literature review revealed about theory, research, and practice in this area, and a 
chapter summary.  
Research Questions 
The following research questions guided the study: 
1.   What are the perceptions of middle school African American adolescent girls 
on television programming images related to their academic learning 
experience?   
2.   How are the behaviors of African American adolescent girls shaped by the 
internalization of television programming images? 
3.   What are the perceptions of middle school African American adolescent girls 
on television programming effects on their identity development and future 
aspirations? 
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Participant Demographics 
At the time of the study, the participants were 10 female African American 
middle school students who attended Hillman Middle School (HMS) – a comprehensive, 
urban, Gladiator Unified School District (GUSD) public school centrally located in a 
predominantly White, middle and upper-middle class area of Gladiator, California.  Six 
of the participants were in seventh grade (participants 2, 3, 4, 8, 9, and 10) and four of the 
participants were in eighth grade (participants 1, 5, 6, and 7).  All participants were 
between the ages of 12 and 14.  
This section presents the findings of this phenomenological research study.  Ten 
African American girls attending a comprehensive, urban public middle school took part 
in this study.  One-on-one semi-structured interviews were conducted with all 10 
participants; 8 of the 10 participants submitted journals they kept of their television 
watching over a period of one week following their interviews; and the researcher kept 
field notes throughout the data collection process.  The findings are derived from analysis 
of the interviews, journals, and field notes.     
Semi-Structured interviews.  The 10 interviews lasted 30 to 45 minutes each.  
Without exception, the participants shared their thoughts and ideas regarding television 
programming, their behaviors, and their future aspirations.  
The interview data were coded using Saldana’s (2009) coding mechanics.  
Saldana described First Cycle and Second Cycle coding where codes are assigned and 
then reduced or condensed to reveal categories and subcategories.  These categories and 
subcategories were then analyzed to reveal themes and subthemes (Saldana, 2009).  
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In keeping with Saldana (2009), the 10 interview audio recordings were 
transcribed by the researcher and the transcripts were printed with double-spacing and 
wide margins.  The spaces between lines and the wide margins were used for hand-
written notes and ideas that developed from examining the data.  The data were color-
coded using different colored highlighters.  Those initial codes were then reduced or 
condensed to reveal categories.  The categories then revealed the major themes and sub-
themes discussed in the findings. 
Participant journals.  Journals were collected from 8 of the 10 participants.  As 
with the interviews, each journal was transcribed and printed with double-spacing and 
wide margins.  The coding of the journals was done by hand.  As with the interview data, 
the analysis and thematic coding process included reading the journal entries, writing 
investigative notes in the printed transcript margins, coding and recoding the data, 
creating categories and subcategories, and identifying the major themes and sub-themes 
that emerged.  To attend to validity concerns, triangulation of the interview data, journal 
data, and field notes was employed.  Additionally, the themes and sub-themes were 
considered in relation to the literature review and the theoretical framework. 
Among the eight journals submitted, the number and content of the entries varied.  
The average number of journal entries was nine.  The participant with the fewest entries 
had three while the participant with the most entries had 16.  The participants’ responses 
varied in length and depth of explanation.  The participants’ responses also varied in 
terms of their description of the impact the television shows had on them.  For example, 
the journal entries of P10 and P4 provided the names of television programs they viewed 
but included little by way of reflection on the shows.  In contrast, the journal entries of 
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P1, P9, P8, and P2 were highly detailed, providing extended reflections with 
comprehensive explanations that included the impact of the television show.  Table 2 
illustrates how responses varied. 
 
Table 2 
Comparison on Journal Entries from P10 and P9 
Journal entry from P10 Journal entry from P9 
Adventure Time  11:00 
Law & Order SVU 12:00 -
1:30 
Pretty Little Liars   1:30 - 3:00 
Full House            3:00 - 5:00 
George Lopez       5:00 - 6:00 
That 70's show 6:00 - 8:00 
I don't think any of the shows I 
watched today had a real impact 
on me. 
Today I watched the FIFA World Cup.  While watching I 
witnessed dedicated Brazilian fans cry because their team 
was losing.  This inspired me, because it shows how 
much people care about sports, and how sports can bring 
all cultures together. 
 
 
 
 
As shown in Table 2, P10 catalogued the six shows she watched one day but said 
little about them and did not believe they had “a real impact” on her.  In contrast, P9 
listed just one show but described in detail what happened in the show and how it 
impacted her. 
The participants reported that they watched television programs using medium 
other than televisions.  Specifically, one participant reported using a tablet, another 
participant noted the use of her mobile phone, and one participant shared that she used 
her personal computer while two participants specified using their laptop computers for 
viewing.  The use of the term “television” is used to refer to whichever medium the 
participants used to watch the programming described. 
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When asked how much television they watch, the participants’ responses 
ranged from two to six hours.  However, several participants noted that they watched 
much more television on the weekends, and two participants (P1 and P9) reported they 
watched television on the weekend all day or 24 hours.  Additionally, one participant (P4) 
reported using television to fall asleep.  One participant reported watching very little 
television.  P7 shared a personal message in her journal about the act of watching 
television versus playing video games:  
Note: I don't watch tv – because you’re not using any of your brain to think cause 
everything is already created for you.  It’s kinda like your "nulling your mind."  
But for me watching video games, it challenges me how the game is played. 
 
This participant preferred gaming over television and used screen time primarily for 
gaming purposes. 
Findings 
The findings are discussed by viewing patterns and then by themes.  The section 
titled “Viewing Patterns” presents the television watching reported in the interviews and 
journals and provides an analysis of the types of shows watched, the characteristics of 
their casts, and how both (the shows watched and their casts) relate to the demographics 
and characteristics of the participants.  The section titled “Themes” provides the themes 
that emerged when coding the qualitative data from the interviews, journals, and 
researcher’s field notes.   
Viewing Patterns 
The researcher catalogued all the shows that appeared in the interview transcripts 
and journal entries.  Three tables were created to show what and who the participants 
were watching on television.  Specifically, Tables 3 and 4 show what the participants 
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were watching (by description and by genre) and Table 5 shows who the participants 
were watching (in terms of casts and cast characteristics).  The tables are followed by a 
general discussion of the viewing patterns and how they relate to the participants. 
Viewing patterns: The “what.”  This section describes what the participants 
were watching.  It characterizes the nature of the shows in terms of titles, descriptions, 
format, genre, and ratings. 
Title and description.  The researcher catalogued the shows that appeared in the 
interview transcripts and journal entries.  Table 3 shows the complete list of shows, along 
with a description taken verbatim from IMDb.com, an Amazon company that describes 
itself as “the world's most popular and authoritative source for movie, TV and celebrity 
content” (IMBd, 2016, n.p.). 
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Table 3 
Television Shows Reported by Participants 
Title Description Participant 
1.   2014 FIFA 
World Cup 
The football (American soccer) World Cup games played in 
Brazil 
P9, P3 
2.   Adventure Time 
 
A human boy named Finn and adoptive brother and best friend 
Jake the Dog, protect the citizens of the Land of Ooo from foes 
of various shapes and sizes. 
P10 
3.   America’s Next 
Top Model 
A cyclical competition where women from all over the U.S. 
compete for the honor of being America's next "it girl" in the 
modeling world. 
P6 
4.   Bleach 
 
High school student Kurosaki Ichigo is unlike any ordinary kid 
because he can see ghosts. After an accident with a hollow, he 
got a power. So begins Kurosaki Ichigo's training and duty as a 
Shinigami, Soul Reaper. 
P7 
5.   Camp Rock  At a music camp for gifted teens, a popular teen idol overhears a 
girl singing and sets out to find who the talented voice belongs 
to. What he doesn't know is that the girl is actually a camp 
kitchen worker with a fear of being heard. 
P3 
6.   Catdog  
 
The comic misadventures of a tidy, refined Cat and a goofy, 
uncouth Dog joined at the abdomen. 
P1 
7.   Chopped Through four preliminary competitions, 16 celebrities battle it 
out for a spot in the $50,000 finale. 
P7 
8.   A Cinderella 
Story  
 
Routinely exploited by her wicked stepmother, the downtrodden 
Sam Montgomery is excited about the prospect of meeting her 
Internet beau at the school's Halloween dance. 
P10 
9.   Clarence 
 
The adventures of a 4th grader named Clarence along with his 
two best friends, Sumo and Jeff. 
P10 
10.   Clueless   
 
A rich high school student tries to boost a new pupil's 
popularity, but reckons without affairs of the heart getting in the 
way. 
P9 
11.   Criminal Minds The cases of the FBI Behavioral Analysis Unit (BAU), an elite 
group of profilers who analyze the nation’s most dangerous 
serial killers and individual heinous crimes in an effort to 
anticipate their next moves before they strike again. 
P2, P3 
12.   Cyberbully  A teenager is subjected to a campaign of bullying by classmates 
through a social networking site. 
P8 
13.   Dog with a Blog  A family adopts a dog named Stan in the hope that two feuding 
step-siblings will bond over the pet. It works when the siblings 
soon find out that the dog can talk and write. 
P3 
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Table 3 (continued)  
Title Description Participant 
14.   Family Matters Long-running Perfect Strangers (1986) spin-off series centering 
on the Winslow family and their pesky next-door neighbor, 
ultra-nerd Steve Urkel. 
P10 
15.   Finding Carter   A teenager finds out she was abducted as a toddler and returns 
to her biological family. 
P9 
16.   Friends Follows the lives of six 20-something friends living in 
Manhattan. 
P10 
17.   Frozen When the newly crowned Queen Elsa accidentally uses her 
power to turn things into ice to curse her home in infinite winter, 
her sister, Anna, teams up with a mountain man, his playful 
reindeer, and a snowman to change the weather conditions. 
P4 
18.   Full House After the sudden death of his wife, a young father enlists the 
help of his brother-in-law and his childhood friend to help him 
raise his three young children. 
P10 
19.   George Lopez Comedian George Lopez stars as a Los Angeles manufacturing 
plant manager attempting to deal with his wacky family along 
with other random mishaps. 
P10 
20.   Girl Meets 
World 
More than a decade after Boy Meets World (1993), Cory and 
Topanga Matthews are married and have two children. Their 
daughter, Riley, faces life lessons through her family, friends, 
and school–where her father is her history teacher–as her 
parents did when they were younger. 
P3 
21.   Glitter   
 
A young singer dates a disc jockey who helps her get into the 
music business, but their relationship become complicated as 
she ascends to super stardom. 
P8 
22.   Hey Arnold  
 
The everyday life of Arnold, a 4th-grader in a nameless city 
(that resembles Brooklyn, New York) who lives in a multi-racial 
boarding house with his grandparents and a motley assortment 
of neighbors and friends. 
P1 
23.   I Didn’t Do It Centers on ultra-competitive fraternal twins Lindy and Logan 
Watson, who, together with their best friends, navigate their 
freshman year of high school. 
P3 
24.   Jessie A Texan teen moves to New York City to follow her dreams 
and ends up as a nanny for a high profile couple's four children. 
P3 
25.   Kenan & Kel  The comic misadventures of teenagers Kenan and his dimwitted 
buddy Kel. 
P10 
26.   L.O.L.  
 
As a new year at school begins, Lola's heart is broken by her 
boyfriend, though soon she's surprised by her best friend, 
promising musician Kyle, who reveals his feelings for her. 
P8 
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Table 3 (continued)  
Title Description Participant 
27.   Law & Order 
SVU  
This show introduces the Special Victims Unit, a new elite 
squad of NYPD detectives who investigate sexually related 
crimes. 
P1, P10 
28.   Liv & Maddie  Liv, a popular television star whose show has just finished its 
run, and Maddie, an outstanding student and school basketball 
star whose popularity is on the rise until Liv makes a return to 
their high school. 
P1, P3 
29.   Living Single  Follows the lives of several single male and female roommates 
and friends in 1990s Brooklyn, New York. 
P1 
30.   Marriage Boot 
Camp  
A group of famous couples trying to fix their relationships. P3 
31.   Now You See 
Me   
 
An FBI agent and an Interpol detective track a team of 
illusionists who pull off bank heists during their performances 
and reward their audiences with the money. 
P9 
32.   Parks & 
Recreation  
The absurd antics of an Indiana town's public officials as they 
pursue sundry projects to make their city a better place. 
P10 
33.   Pretty Little 
Liars  
Four friends band together against an anonymous foe who 
threatens to reveal their darkest secrets, while unraveling the 
mystery of the murder of their best friend. 
P10 
34.   Purge, The   In the future, a wealthy family is held hostage for harboring the 
target of a murderous syndicate during the Purge, a 12-hour 
period in which any and all crime is legalized. 
P9 
35.   Ramona & 
Beezus 
 
An adventurous young girl uses her imagination to escape her 
reality that is quickly spinning out of reach. 
P3 
36.   Real 
Housewives of 
Atlanta 
A reality television series focused on the personal and 
professional lives of several women residing in Atlanta, 
Georgia. 
P9 
37.   Ridiculousness  Rob Dyrdek shows us some of the funniest videos with two of 
his friends. 
P1, P10 
38.   Rob Dyrdek’s 
Fantasy Factory  
A crew of people come up with new things to do every week. 
One day, they may work on a business franchise. Another day, 
they might go and make someone ride a bull, or shoot burritos at 
people. 
P1, P9 
39.   Rugrats  
 
The cartoon misadventures of four babies and their snotty older 
cousin as they face the things in life they don't understand. 
P1 
40.   RuPaul’s Drag 
Race  
RuPaul searches for America's next drag superstar. P1 
41.   Sam & Cat  A pair of roommates start a baby-sitting service to earn extra 
cash. 
P1, P3, P9 
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Table 3 (continued)  
Title Description Participant 
42.   Say Yes to the 
Dress  
Brides-to-be from all over America come to New York to find 
their perfect wedding dress. 
P10 
43.   Sponge Bob 
SquarePants  
 
The misadventures of a fast-food restaurant working sponge 
who lives under the sea. 
P3, P10 
44.   Step Up 3D  A tight-knit group of New York City street dancers find 
themselves pitted against the world's best hip hop dancers in a 
high-stakes showdown. 
P3 
45.   Step Up 
Revolution   
Emily arrives in Miami with aspirations to become a 
professional dancer. She sparks with Sean, the leader of a dance 
crew whose neighborhood is threatened by Emily's father's 
development plans. 
P8 
46.   Steve Harvey 
Show, The 
A former funk star named Steve Hightower enlists as a high 
school music teacher away from his original career in Chicago. 
P2 
47.   Suits  On the run from a drug deal gone bad, Mike Ross, a brilliant 
college-dropout, finds himself a job working with Harvey 
Specter, one of New York City's best lawyers.  
P1 
48.   Switched at 
Birth 
Two teenage girls’ lives are turned upside down when they find 
out they were switched at birth. 
P8 
49.   Teen Wolf A somewhat awkward teen is attacked by a werewolf and 
inherits the curse himself, as well as the enemies that come with 
it. 
P5, P9 
50.   That 70s Show  A comedy revolving around a group of teenage friends, their 
mishaps, and their coming of age, set in 1970s Wisconsin. 
P10 
51.   Uncle Grandpa  
 
The misadventures of a magical uncle and grandpa to everyone 
in the world and his friends. 
P10 
52.   Undateable Danny Burton is a 30-ish carefree single guy who has watched 
most of his friends move on to serious relationships. When his 
last remaining friend Shannon moves out to get married, Danny 
searches for a new roommate….  
P2 
53.   Uprising: Hip-
Hop & L.A. 
Riots  
Revisits the riots in gripping detail and draws from a diverse 
collection of voices – the rappers, rioters, victims, police 
officers, journalists and everyday citizens of South Central Los 
Angeles. 
P9 
54.   Victorious Aspiring singer Tori Vega navigates life while attending a 
performing arts high school called Hollywood Arts. 
P6 
55.   We’re the 
Millers   
A veteran pot dealer creates a fake family as part of his plan to 
move a huge shipment of weed into the U.S. from Mexico. 
P9 
56.   Zapped    When 16-year-old Zoey's mom remarries, Zoey finds it hard 
adjusting to her new life – no longer the only kid in the family. 
P3 
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As shown in Table 3, the participants reported watching a total of 56 different 
shows.  Also, there was great diversity and very little overlap among the shows watched.  
Just 9 of the shows (16%) were listed by more than one participant. 
Format, genre, and rating of shows watched.  Once listed, the television shows 
reported were coded by format, genre, and rating.  Format included TV (i.e., television 
episodes, including sporting events broadcast on television) and Movie (i.e., those 
released in theatres first and those made for television).  Genre was taken directly from 
IMBd (e.g., comedy, drama, mystery).  Rating was taken directly from the TV Parental 
Guidelines Monitoring Board (TVPGMB) or Motion Picture Association of America 
(MPAA).  Descriptions of the ratings are included in Appendix E.  Table 4 shows the list 
of shows by format, genre, and rating.  The table also shows which participants watched 
which shows. 
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Table 4 
Television Shows Watched by Participants, by Format, Genre, and Rating 
Title Format Genre TVPGMB/MPAA 
Rating 
Participant 
1.   2014 FIFA World 
Cup 
TV Other Not Rated P9, P3 
2.   Adventure Time 
 
TV Animation, Action, 
Comedy 
TV-PG P10 
3.   America’s Next Top 
Model 
TV Game-Show, Reality-
TV 
TV-PG P6 
4.   Bleach 
 
TV Animation, Action, 
Adventure 
TV-14 P7 
5.   Camp Rock   Movie Comedy, Family, Music TV-G P3 
6.   Catdog  
 
TV Animation, Comedy, 
Family 
TV-Y P1 
7.   Chopped TV Reality-TV TV-G P7 
8.   A Cinderella Story  
 
Movie Comedy, Family, 
Romance 
PG P10 
9.   Clarence 
 
TV Animation, Comedy, 
Family 
TV-PG P10 
10.   Clueless   
 
Movie Comedy, Romance PG-13 P9 
11.   Criminal Minds TV Crime, Drama, Mystery TV-14 P2, P3 
12.   Cyberbully  Movie Drama TV-14 P8 
13.   Dog with a Blog  TV Comedy, Drama, 
Family 
TV-G P3 
14.   Family Matters TV Comedy, Drama, 
Family 
TV-G P10 
15.   Finding Carter   Movie Drama TV-14 P9 
16.   Friends TV Comedy, Romance TV-14 P10 
17.   Frozen Movie Animation, Adventure, 
Comedy 
PG P4 
18.   Full House TV Comedy, Drama, 
Family 
TV-G P10 
19.   George Lopez TV Comedy, Drama  TV-PG P10 
20.   Girl Meets World TV Comedy, Family TV-G P3 
21.   Glitter   
 
Movie Drama, Music, 
Romance 
PG-13 P8 
22.   Hey Arnold  
 
TV Animation, Comedy, 
Drama 
TV-Y7 P1 
23.   I Didn’t Do It TV Comedy, Drama, 
Family 
TV-G P3 
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Table 4 (continued)     
Title Format Genre TVPGMB/MPAA 
Rating 
Participant 
24.   Jessie TV Comedy, Family TV-G P3 
25.   Kenan & Kel  TV Comedy, Family TV-Y7 P10 
26.   L.O.L.  
 
Movie Comedy, Drama, 
Romance 
PG-13 P8 
27.   Law & Order SVU  TV Crime, Drama, Mystery TV-14 P1, P10 
28.   Liv & Maddie  TV Comedy, Drama, 
Family 
TV-G P1, P3 
29.   Living Single  TV Comedy TV-PG P1 
30.   Marriage Boot 
Camp  
TV Reality-TV TV-MA P3 
31.   Now You See Me   
 
Movie Crime, Mystery, 
Thriller 
PG-13 P9 
32.   Parks & Recreation  TV Comedy TV-PG P10 
33.   Pretty Little Liars  TV Drama, Mystery, 
Romance 
TV-14 P10 
34.   Purge, The   Movie Horror, Thriller R P9 
35.   Ramona & Beezus 
 
TV Adventure, Comedy, 
Family 
TV-G P3 
36.   Real Housewives of 
Atlanta 
TV Reality-TV TV-14 P9 
37.   Ridiculousness  TV Comedy, Reality-TV TV-14 P1, P10 
38.   Rob Dyrdek’s 
Fantasy Factory  
TV Comedy, Reality-TV TV-PG P1, P9 
39.   Rugrats  
 
TV Animation, Adventure, 
Comedy 
TV-Y P1 
40.   RuPaul’s Drag Race  TV Game-Show, Reality-
TV 
TV-14 P1 
41.   Sam & Cat  TV Comedy, Drama, 
Family 
TV-G P1, P3, P9 
42.   Say Yes to the Dress  TV Reality-TV TV-14 P10 
43.   Sponge Bob 
SquarePants  
 
TV Animation, Comedy, 
Family 
TV- Y7 P3, P10 
44.   Step Up 3D  Movie Drama, Music, 
Romance 
PG-13 P3 
45.   Step Up Revolution   Movie Drama, Music, 
Romance 
PG-13 P8 
46.   Steve Harvey Show, 
The 
TV Comedy TV-PG P2 
47.   Suits  TV Comedy, Drama TV-14 P1 
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Table 4 (continued)     
Title Format Genre TVPGMB/MPAA 
Rating 
Participant 
48.   Switched at Birth TV Drama, Family, 
Romance 
TV-14 P8 
49.   Teen Wolf TV Action, Comedy, 
Drama 
TV-14 P5, P9 
50.   That 70s Show  TV Comedy TV-PG P10 
51.   Uncle Grandpa  
 
TV Animation, Comedy, 
Fantasy 
TV-PG P10 
52.   Undateable TV Comedy TV-14 P2 
53.   Uprising: Hip-Hop 
& L.A. Riots  
TV Documentary NR P9 
54.   Victorious TV Comedy, Drama, 
Family 
TV- Y7 P6 
55.   We’re the Millers   Movie Adventure, Comedy, 
Crime 
R P9 
56.   Zapped    Movie Comedy, Family, 
Fantasy 
TV-G P3 
 
As shown in Table 4, the majority of shows watched by participants were 
television shows: 38 out of 56 or 73%.  However, a significant number of shows reported 
were feature-length movies: 14 of the 52 or 27%.  Only two participants reported 
watching sports (both, the 2014 FIFA World Cup [soccer]) and no participants reported 
watching the news.   
Most shows were coded as multiple genres, so there was significant overlap.  Still, 
the majority of shows watched by participants included comedy as a major descriptor for 
genre: 37 of 56 or 66% of all shows included “Comedy.”  Of the comedies, there was a 
strong representation of family shows: 17 of the 37 or 46% of the shows that included 
“Comedy” also included “Family” (and “Family” did not appear in any of the non-
comedies).  “Drama” was also a popular genre: 21 out of 56 or 38% of all shows included 
“Drama.”  Other popular genres were “Animation” (9 of 56 or 16%), “Romance” (9 of 56 
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or 16%), and “Reality-TV” (8 of 56 or 14%).  Crime, mystery, and music were also 
represented at 4 of 56 or 7% for each.  
With the exception of just three, the shows were age appropriate for girls ages 12 
to 14.  The shows that were not age appropriate were two R-rated movies (We’re the 
Millers and The Purge) and one TV-MA show (Marriage Boot Camp). 
Viewing patterns: The “who.”  This section describes who the participants were 
watching.  It describes the demographics of the show’s characters in terms of age, 
race/ethnicity, gender.  
Age, race/ethnicity, and gender.  The shows were coded for the audience appeal 
(youth or adult), race/ethnicity of the main character(s), and gender of main character(s).  
The coding was established by reviewing the cast lists and biographies on IMDb.  Two 
codes were used for age: Y (youth appeal) and A (adult appeal).  The shows were also 
coded for the race/ethnicity of the main character(s).  Three codes were used: White lead 
(W), Person of Color (PC), and MR (ensemble featuring characters of multiple races).  
Additionally, because the researcher was primarily interested in whether the characters 
reflected the race/ethnicity of the participants, PC was sub-coded for African American 
where applicable.  Finally, the shows were coded for the gender of the main character(s).   
Three codes were used: F (female or using female pronouns), M (male or using male 
pronouns), or E (ensemble featuring a cast of both male and female characters using both 
male and female pronouns).  Table 5 shows the shows by age, race/ethnicity, and gender.  
It also shows which participant watched which show. 
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Table 5 
Age, Race/ethnicity, and Gender of Characters 
Title Age Gender Race/Ethnicity Participant 
1.   2014 FIFA World Cup A M MR P9, P3 
2.   Adventure Time Y E W P10 
3.   America’s Next Top Model A F MR P6 
4.   Bleach Y M W P7 
5.   Camp Rock   Y E W P3 
6.   Catdog  Y M W P1 
7.   Chopped A E W P7 
8.   Cinderella Story, A Y F W P10 
9.   Clarence Y M W P10 
10.   Clueless   Y F MR P9 
11.   Criminal Minds A M MR P2, P3 
12.   Cyberbully  Y F W P8 
13.   Dog with a Blog  Y E W P3 
14.   Family Matters Y E PC-AA P10 
15.   Finding Carter   A F W P9 
16.   Friends A E W P10 
17.   Frozen Y F W P4 
18.   Full House Y E W P10 
19.   George Lopez Y M PC P10 
20.   Girl Meets World Y F W P3 
21.   Glitter   Y F PC-AA P8 
22.   Hey Arnold  Y M W P1 
23.   I Didn’t Do It Y E W P3 
24.   Jessie Y F W P3 
25.   Kenan & Kel  Y M PC-AA P10 
26.   L.O.L.  Y F W P8 
27.   Law & Order SVU  A E MR P1, P10 
28.   Liv & Maddie  Y F W P1, P3 
29.   Living Single  A F PC-AA P1 
30.   Marriage Boot Camp  A E MR P3 
31.   Now You See Me   A E W P9 
32.   Parks & Recreation  A E W P10 
33.   Pretty Little Liars  Y F MR P10 
34.   Purge, The   Y F W P9 
35.   Ramona & Beezus Y F W P3 
     
  
61 
Table 5 (continued)     
Title Age Gender Race/Ethnicity Participant 
36.   Real Housewives of Atlanta A F PC-AA P9 
37.   Ridiculousness  A M W P1, P10 
38.   Rob Dyrdek’s Fantasy 
Factory  
A E W P1, P9 
39.   Rugrats  Y E MR P1 
40.   RuPaul’s Drag Race  A E MR P1 
41.   Sam & Cat  Y E W P1, P3, P9 
42.   Say Yes to the Dress  A E MR P10 
43.   Sponge Bob SquarePants  Y M W P3, P10 
44.   Step Up 3D  Y E MR P3 
45.   Step Up Revolution   Y E MR P8 
46.   Steve Harvey Show, The Y E PC-AA P2 
47.   Suits  A M MR P1 
48.   Switched at Birth Y F W P8 
49.   Teen Wolf Y M W P5, P9 
50.   That 70s Show  Y M W P10 
51.   Uncle Grandpa Y M W P10 
52.   Undateable Y M W P2 
53.   Uprising: Hip-Hop & L.A. 
Riots  
A E PC-AA P9 
54.   Victorious Y E W P6 
55.   We’re the Millers   A E W P9 
56.   Zapped    Y F W P3 
 
 
 
As shown in Table 5, 38 of the 56 or 68% of the shows were specifically oriented 
toward a younger audience.  Participants did watch other shows, but those shows were 
fewer in number: 18 of 56 or 32%. 
Many of the shows watched by participants featured ensemble casts with both 
female characters and male characters (23 of 56 or 41%).  However, participants also 
watched a number of shows with female leads (18 of 56 or 32%) and male leads (15 or 
27%).   
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The majority of shows watched by participants featured predominantly White 
leads: 35 of 56 or 63%.  However, participants watched a large number of shows with 
cast members of multiple races (13 of 56 or 23%) and several with people of color (8 of 
56 or 14%).  Of the shows featuring people of color, seven (13% of all shows) featured 
African Americans.    
Discussion 
What did participants watch?  Overall, the participants watched a diversity of 
shows, three-quarters of which were television shows (as opposed to movies or sports).  
More than two-thirds of the shows were coded as “Comedy” and almost half the 
comedies were coded as “Family.”  Drama was also popular with one-fifth of the shows 
coded as “Drama.”  The shows were overwhelmingly age-appropriate for 12-14-year-old 
girls, as evidenced by their ratings.  The three shows that were not age appropriate were 
movies (2) and a reality television show featuring married adult celebrities (1).  More 
than two-thirds of the shows appealed to a youth audience.    
Who did participants watch?  The largest percentage of shows featured 
predominantly ensemble casts (41%) with characters referenced by both male and female 
pronouns.  Where shows featured a single lead, more shows featured characters 
referenced by female pronouns (32%) than those with male pronouns (27%).  While 
participants watched a large number of shows with ensemble casts of multiple 
races/ethnicities (23%), most shows featured white leads (63%).  Participants also 
watched a significant number of shows featuring people of color (14%) and African 
Americans in particular (13%).  Of the seven shows with African American leads, four 
featured ensemble casts with characters referenced by both female and male pronouns.  
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Three featured African American females: the movie Glitter and the shows Living 
Single and Real Housewives of Atlanta. 
Themes 
Three primary themes emerged from the analysis of the interview transcripts and 
participants’ journal entries.  The themes were: (a) Higher Education Trajectory, (b) 
Appreciation of Characters, and (c) Entertainment.  The Higher Education Trajectory 
theme focuses on the participants’ desire to go to college.  The Appreciation of 
Characters theme focuses on how the participants perceived specific television characters 
based on who they are, what they do, and how they behave.  The final theme, 
Entertainment, focuses on what the participants described as entertaining about their 
television viewing. 
The primary themes were broken down into sub-themes.  The Higher Education 
Trajectory theme had three sub-themes: Aspirational Institutions, Parental/Family 
Influence, and Individual Motivations.  The Appreciation of Characters had three sub-
themes: Admiration of Character Personality Traits, Interest in Character Careers, and 
Consideration of Character Values and Beliefs.  The Entertainment theme had two sub-
themes: Funny/Fun and Suspense.  Table 6 shows the themes and sub-themes.  
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Table 6 
Themes and Sub-Themes 
Theme Sub-themes 
Higher Education Trajectory •   Aspirational Institutions 
•   Parental/Family Influence 
•   Individual Motivations 
Appreciation of Characters •   Admiration of Character Personality Traits 
•   Interest in Character Careers 
•   Consideration of Character Values and Beliefs 
Entertainment •   Funny/Fun 
•   Suspense 
 
 
 
Higher education trajectory.  The Higher Education Trajectory theme focuses 
on the participants’ desire to go to college.  Analysis of the data for this theme revealed 
three overlapping sub-themes: Aspirational Institutions, Parental/Family Influence, and 
Individual Motivations. 
Aspirational institutions.  This sub-theme reflects data on participants’ desired 
colleges and universities.  All 10 participants reported that they planned to attend a higher 
education institution after graduating from high school.  When asked where they wanted 
to go to college, the participants reported a number of specific institutions. 
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Table 7 
Participants’ Aspirational Institutions 
Participant Desired College 
1 •   New York University (Private, nonprofit) – R1 
•   Stanford University (Private, nonprofit) – R1 
•   University of California, Los Angeles (Public) – R1 
•   University of Atlanta – Unclear 
2 •   University of California, Davis (Public) – R1  
3 •   University of California, Berkeley (Public) – R1  
•   Stanford University – R1 
4 •   Stanford University (Private, nonprofit) – R1  
•   University of California, Los Angeles (Public) – R1  
•   University of Texas, Austin (Public, nonprofit) – R1 
5 •   University of California, Los Angeles (Public) – R1 
•   An HBCU  
6 •   Stanford University (Private, nonprofit) – R1  
•   California State University, Sacramento (Public) 
7 •   Stanford University (Private, nonprofit) – R1  
8 •   California State University, Sacramento (Public)  
9 •   University of California, Berkeley (Public) – R1 
•   University of California, Los Angeles (Public) – R1 
10 •   California Polytechnic State University (Public)  
•   University of California, San Diego (Public) – R1  
 
 
 
As shown in Table 7, a total of 20 institutions were listed by the 10 students.  
Most students (7 of 10) listed more than one institution with the average number of 
institutions being two.  Of the 20 institutions, 15 were highly selective, R1 or “Doctoral 
Universities – Highest research activity” in the Carnegie Classification of Institutions of 
Higher Education (The Trustees of Indiana University, 2015).  All but two of the 
institutions were in California; the University of Texas, Austin is in Texas and the 
University of Atlanta is not an actual institution.  It is possible that the student was 
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referencing a university in Atlanta, of which there are many.  Only one student listed 
“An HBCU” as an aspirational institution and none of the students listed an institution 
that was not at least a 4-year, Bachelor-degree-granting institution (e.g., community 
college, trade school).      
Parental/Family influence.  This sub-theme reflects data on the influence of 
parents and family.  There was an accepted value of college attendance, primarily due to 
parental or family recommendations to attend college.  All 10 participants in this study 
expressed that parents and family played a fundamental role in their decision to attend 
college.  Parental/family influence varied from basic encouragement to sharing what 
college would mean for the family and the long-term benefits of college for the 
participant.   
When asked what made them interested in attending college, several of the 
participants were direct in their responses that their parents/family expected them to do 
so.  For example, P7 candidly shared her feelings, followed by laughter: “My parents are 
like ‘go to college, you need to go to college.’  Yea, I don’t even have a choice.”  
Likewise, P8 shared how her mother encouraged her to attend college: “Well, I didn’t 
want to go to college because I didn’t think it was necessary but then my mom was like 
‘no, you have to go.’”  One participant tempered this with consideration for proximity.  
When asked which campus she would like to attend, P3 humorously replied: “Any 
colleges that are two hours away from here, where my mom would be able to drive, I 
mean I love her.”   
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Several participants reported their parents/family shared what going to college 
would mean to the family.  P1 summarized this in a conversation she recalled having with 
her parents about going to college:  
I think I’ll be the first one in my family to go to the university.  My daddy, he 
talked to me about getting ahead in life.  Getting a good job and getting better in 
life than where they (both parents) are. 
 
P5 talked about what it would mean for her family, “Well, my family wants me to, 
because not a lot of people in my family went to college or graduated from it so I want to 
become the first person to do it.” 
A few participants reported that their parents/family told them of the long-term 
benefits of attending college.  For example, P10 reported how her mother encouraged her 
to attend college: “My mom, she just told me how many more jobs you can get with 
college, and things like that, and how much easier it is if you go to college.”  P1 
expressed that what made her interested in going to college was her father: “He talked to 
me about getting ahead in life, getting a good job and getting better in life than where 
they (her parents) are.”   
It should be noted that one participant mentioned parents/family as a possible 
obstacle.  In a journal entry, P8 reported: “if I went to college and my mom got sad that I 
left, I’d want to come back.”   
Individual motivations.  This sub-theme reflects data on participants’ individual 
motivations to go to college.  While all participants referred to their parents/family as 
motivation to go to college, participants also recognized their own self-determination or 
athletic goals as motivation.   
  
68 
Participants understood that attending a college or university would present an 
opportunity for them to be individually successful.  For example, P9 (who wants to go to 
UCLA or UC Berkeley) expressed, “I want to be successful in life.  Well, on my dad’s 
side, no one has really gone to a big college, they’ve only to like two-year college, so I 
want to go to big college.”   
Several participants referenced that going to college allows for privileged 
advancement in employment, which would yield a financially stable career allowing for a 
comfortable lifestyle.  Conversely, it was stated that without a college degree it would be 
more challenging to maintain a comfortable lifestyle in the world of work.  P2 
summarized her reason to go to college with a simplistic statement: “it can help you go 
farther in life.”    
One participant’s athletic achievement was motivating her to go to college.  P4 
shared: “Softball, I just practice a lot, so I think that I’m good enough to get a 
scholarship.”  P4 was determined to do well in her favorite sport so she can receive an 
athletic scholarship to pay for her college education.   
Appreciation of characters.  The next theme that emerged was the appreciation 
of television characters.  The participants expressed in various ways how they showed 
appreciation for the portrayal of various television characters seen on screen.  Three 
subthemes appeared in these participant reflections: (a) admiration for character 
personality traits, (b) interest in character careers, and (c) consideration of character 
values and beliefs.    
Admiration of character personality traits.  This sub-theme reflects data on what 
participants liked about the characters’ personalities – who they are (as opposed to what 
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they do or what they believe/how they act).  P4 expressed that she appreciated the 
personality traits of her favorite on-screen character from Frozen: “Um, Olaf (laughter), 
because he’s funny, he’s like inspirational in some ways, um, he knows like the true 
meaning of love.”  P6 shared that she was drawn to the personality of a character in a 
favorite television show, Victorious: 
Catt, she’s a very hyper, high energy, she’s never sad, she’s always happy.  She 
always has, she has a high voice because she’s always happy to see anybody, she 
says nice things.  She’s very high energy and to be a happy person that is not sad 
every day, you’ll be happy every day so you can make that person whose down, 
you can make that person happy, so they can feel good like “Oh this person 
cared,” because when I was having a bad day and now this person she’s making 
my day good because she’s always happy. 
 
Additionally, P7 echoed a similar personality of an online gamer she admired: 
“Well, Tiffany (Garcia), she’s like this fun bubbly person.” 
P8 simply stated what she admired about a television character portrayed on 
Switched at Birth: 
I want to say we have a similar personality, I don’t want to say we’re mean but 
like, I wanna say we’re both honest in some ways stuff, and straight forward.  I 
just like her personality, sometimes I just want to like be in her shoes to see how 
she feels. 
 
Interest in character careers.  This sub-theme reflects data on how participants 
perceived what characters do for a living (as opposed to who they are [personality-wise] 
or what they believe/how they act).  In the interviews, participants were asked to name 
their favorite television characters and the jobs and careers they saw on television that 
inspired them.  Table 8 shows participants’ responses. 
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Table 8 
Participants’ Inspirational Career Seen on TV and Favorite TV Character 
Participant Favorite TV Character Inspirational Career Seen on TV 
1 •   Olivia Benson  
(Law& Order SVU) 
•   SVU Detective (Law & Order SVU) 
•   Magazine Company Owner 
(Living Single) 
•   Lawyer 
(Living Single) 
2 •   Olivia Benson  
(Law & Order SVU) 
 
•   Nurse  
•   Detective 
•   Doctor 
•   Investigator 
(Law & Order SVU) 
3 •   Spencer Reese  
(Criminal Minds) 
•   Nurse 
•   OB/GYN 
•   Lawyer 
•   Profiler 
•   (Criminal Minds) 
4 •   Olaf from Frozen •   Nurse 
5 •   Lydia  
(Teen Wolf) 
•   Teacher 
•   Athletic Coach 
(Teen Wolf) 
6 •   Jade  
(Victorious) 
•   Musician  
(Victorious) 
•   Model 
(America’s Next Top Model) 
7 •   Alex Guarnaschelli  
(Chopped) 
•   Entrepreneur  
(Steve Jobs) 
•   Director 
(Steven Speilberg) 
8 •   Bey  
(Switched at Birth) 
•   Model 
•   Teacher 
•   School Principal 
(Non-specified) 
9 •   Spencer  
(Pretty Little Liars) 
•   Entrepreneur 
(Real Housewives of Atlanta) 
10 •   Elliott Spencer  
(Law& Order SVU) 
•   Teacher 
(Pretty Little Liars) 
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As shown in Table 8, for five of the participants, a favorite character 
corresponded with an inspiration career.  For example, P3 listed Spencer Reese, the 
white, male profiler from Criminal Minds as her favorite character and later named 
profiler as an inspirational career.  Likewise, P6 listed Jade, the white, female musician in 
Victorious as her favorite character and musician as an inspirational career.  It should be 
noted that none of the favorite characters were African American and three of the favorite 
characters were white men.   
The reflections about career goals revealed the participants’ future desires.  The 
descriptions provided by each participant of their career interests were comprehensive.  
Some participants named specific careers while others spoke generally to getting a job 
and obtaining leadership skills.  Specific careers were referenced in interviews and in a 
number of journal entries.  
In her interview and throughout her journal entries, P1 shared a number of 
specific careers to which she aspired.  In the interview, P1 shared the primary reason she 
watches her favorite show Law & Order SVU referencing lead character Olivia Benson’s 
role as an investigator: “Because that’s what I want to do when I get older.”  When asked 
about role models she saw on television, P1 echoed sentiments regarding Law & Order 
SVU’s Olivia Benson: “Yea, she’s kind of what I want to be like when I get older.”  
Following an episode of Law & Order – SVU, P1 noted in her journal: 
This show tie's in my life b/c I want to be a detective for the special victims unit. I 
like this show b/c it teaches me what it takes to be a detective and how to work 
with victims.  This shows ties in to what I want to do when I get older because I 
want to be a SVU detective.  
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P1 included Living Single as another show she watched regularly.  In 
describing and closely identifying with one of the lead characters, African American 
female Kadijah James, P1 reported: “Well, I watch the show Living Single, I think that 
Queen Latifah, she, how she owns her own magazine company. I see myself owning my 
own company one day.”  P1 shared that she also identified with a second character on 
Living Single, African American female Maxine Shaw, Attorney at Law: “Well, on the 
show Maxine, I also want to be a lawyer.”  Similarly, in her journal P1 wrote: “This show 
has ties to my future aspirations because Max is a lawyer and Khadeejah owns a 
magazine business.  In my future aspirations I want to be a lawyer and own a business.” 
Later, in an episode of Rob Dyerdek’s Fantasy Factory, P1 again confirmed her 
desire to own her own business: “This ties into the my future aspirations because I want 
to own my own business and he owns his own shoe line and he is a good business man.  I 
want to be good at business too.” 
Finally, in reflecting on a fashion design show, P1 discovered the exciting career 
of fashion design: 
The show that I'm watching is RuPaul's drag race.  The reason why I like this 
show is because it's different and I love the clothes they wear on the runway and 
they can just be their selves.  This show ties in to my future aspirations because 
they design their own clothes and when I get older I want to be a fashion designer.  
 
This last reflection was important because it extended beyond the inspirational careers P1 
listed in the interview, suggesting it was something new she had added to her list of 
possible careers. 
In the interview, P9 reported that she aspired to have a job or career similar to 
what she saw in the African American female character NeNe Leakes on Real 
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Housewives of Atlanta.  In referring to NeNe’s career, P9 said, “she has been on 
movies and stuff and I guess she has her own business and stuff . . . an entrepreneur.”  
Some participants referred to jobs or careers generally with no specific job title or 
occupation identified.  For example, following an episode of Liv & Maddie, P3 wrote:   
-Liv & Maddie Disney Channel  
I learned  
get a job  
 
Leadership skills.  While participants talked about careers generally and named 
specific inspirational careers, they also identified leadership skills as related to careers.  
Specifically, strong leadership skills reported in the journal reflections were viewed as an 
avenue to lucrative career opportunities that could be developed in many ways.  P4 
expressed that she was empowered to become a leader while watching a popular 
animated film on television: “I watched Lion King: I liked this because it shows strength 
& courage & faith.  For my future, I feel that I could be a leader.”    
P4 expressed that she envisioned quality character traits of strong leadership skills 
that she saw in characters on screen.  While watching another show, the same participant 
identified leadership skills that would potentially lead to a career while viewing another 
animated film on television: “I watched ‘Frozen’.  I like this movie because it shows how 
to be brave, strong & have courage.  In my future I would like to become a soldier.”   
Character values and beliefs.  This sub-theme reflects data on how participants 
perceived the characters’ values and beliefs, as evidenced by what they said/how they 
acted.  This sub-theme is organized by the “lessons” participants took from the 
characters, including (a) be yourself, (b) be honest/do not lie, (c) value life, (d) 
fairness/justice for all, (e) family matters, and (f) nonsense.  The nonsense lesson includes 
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negative examples or examples of beliefs/actions the participants would not take 
themselves. 
Be yourself.  Several participants affirmed the perspective that it is best to be 
yourself.  After watching an episode of Camp Rock, P3 reported:  
-Camp Rock  Disney Channel 
I learned 
To never lie about who you are, just to fit in 
 
A similar perspective was also expressed by P3 after she viewed Zapped: 
-Zapped Disney Channel  
I learned 
Don't lie to fit in 
 
Additionally, this was expressed when P1 reflected on the cast of RuPaul’s Drag 
Race: “The show that I'm watching is RuPaul's drag race.  The reason why I like this 
show is because it's different and I love the clothes they wear on the runway and they can 
just be their selves.”  In another journal reflection, P3 expressed that it is important to be 
yourself: 
-Girl Meets World Disney Channel  
I learned 
Don't change who you are  
 
Be honest/Do not lie.  P3 reported in her journal entries that she personally valued 
telling the truth when communicating with others.  Similar to P3, P8 shared what might 
happen if the truth is not told as she remarked about the characters’ interaction in the 
television movie Step Up Revolution: 
Movie: Step Up Revolution 
Sean lied to his close friends/flash mob to save Emily's reputation which messed 
up everything.  
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According to P8, matters can be ruined when people lie to each other.  Her morals and 
values reflect that she holds honesty in high regard.  Similarly, P1 noted that conflict of 
trust and loyalty were seen in a television program she viewed: “The show I'm watching 
law & order SVU.  The episode I'm watching is undercover blue my thoughts on this 
particular episode is that sometimes you can't trust cops.” 
P8 also reported that she was angered by what, in her perspective, was not 
acceptable treatment noticed by characters in a made for television movie, LOL: 
In a different scene, Lola's mom read her diary & her & Lola get in a 
disagreement about it, then Lola moves in with her dad. 
If this happens to me I'd be angry & would cry.  
 
Value life.  Five of the 10 participants expressed the value of life in their journal 
entries while watching television programs.  The participants described how the value of 
life was shown.  Living life to the fullest appeared to be of utmost importance when 
making responsible choices that are safe and are valuable.  One participant declared how 
important the value of life was to her after viewing the television movie Clueless: 
Movie: Clueless 
Your life should never be played with. (P8) 
 
Similarly, P3 claimed how to live one’s life based on what she viewed on 
television: 
-Sam & Cat Nickelodeon 
I learned 
To not think about the past, and worry about the future. 
 
Several participants reported an awareness for valuing the lives of others who 
passed away.  As P2 stated, “Before that (referring to a previously watched program) I 
watched Ghost Whisper.  Ghost Whisper is about a woman that sees ghosts and tries to 
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help them move on into the ‘light.’"  P4 echoed the sentiment, “I watched "Ghost 
whisper" I like this show because she talks to ghost and helps them cross over.” 
Several participants reported in their journal about the preservation of life by 
being cautious and secure.  For example, P3 wrote: 
-Sponge Bob Nickelodeon 
I learned 
when riding bike, scooter, skateboard etc. always wear safety garments 
 
Likewise, P1 wrote:  
The show I'm watching is Law & Order: SVU.  My thoughts about the show is 
that it is very helpful and the things that can happened that people should be more 
cautious of who they talk to and where they go.  
 
An example of this was seen when P8 reflects on the main character of the made 
for television movie, Glitter: 
Watching her lose someone who believed in her reminded me of when I lost 
Grandma (the first name of P8’s grandmother).  We have to value our loved ones 
& not take anyone for granted.  
 
Fairness/Justice for all.  Two of the 10 participants spoke to the concepts of 
fairness and justice.  For example, P2 reported that she liked the detective on Law and 
Order: Special Victims Unit because the detective fought for justice for the victims.  
Likewise, P9 reported her perspective on racial injustice based on a documentary she 
viewed: 
Today I watched, Uprising: Hip-Hop & LA riots. This inspired me to be even 
more proud to be black then I already am.  It also taught me African American 
history, and American history as well.  I also watched the video of Rodney King.  
This made me very angry that caucasian men could get away with beating a black 
man.  It just taught me how unfair the world was and made me appreciate how 
some people believe in equal rights regards of others who are still racists.  
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Family matters.  Spending quality time with family can foster and strengthen 
relationships.  Participants reflected on their feelings about the value of time spent with 
their family members.  For example, P3 wrote: 
-Live & Maddie Disney Channel  
I learned 
try something new 
it's always nice to spend some time with your mom  
 
Similarly, P8 reflected on the imagery she saw that resembled time spent with her 
mom: 
Movie: LOL 
There's this scene in the movie where Lola & her mom are in the car & Lola 
hands her mom the earpiece & start singing an oldie but goodie.  This reminds me 
of my mom & I.  
 
While watching a movie, P9 also reflected on the value of a strong family 
relationship: “Today I watched We're the Millers.  This movie was hilarious but it also 
taught me that family was important.”  P8 found the value of a close sibling bond after 
viewing Liv and Maddie: 
Twin sisters are mad at each other & the mom says she's going to give away a 
drawing they made when kids.  They acted like they didn't care, then she 
pretended Liv & Maddie got angry & realized how much they meant to each 
other.  
 
P3 shared her feelings about family through the lens of married couples after 
viewing a reality show: 
Marriage Bootcamp Bravo 
I learned 
the do's and don't of marriage 
at least try to work it out  
 
Nonsense.  The participants questioned the beliefs and actions of characters and 
noted where the participants differed in belief or how they would act in the situation 
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being depicted on screen.  Participants questioned the storylines of certain shows.  For 
example, P2 expressed her point of view about an episode of Criminal Minds that 
appeared to be nonsensical: 
I watched Criminal Minds.  One episode there was a gambler who would kill 
people he knew because he thought after putting 8 one dollars & cards around the 
body would give him better luck.  To me that didn't make any sense because he 
randomly killed guys after his "luck" ran out and went to gamble & lost his 
money. 
 
Likewise, P9 reported that she strongly felt the characters portrayed in a particular movie 
did not make much sense to her: “Today I watched Clueless.  This movie was very dumb.  
The title explains the whole movie.  Everybody in the movie was basically clueless.” 
Additionally, P9 explained her point of view about the characters portrayed in 
another movie who were annoying: 
Today I watched Finding Carter.  This show was very irritating because the girl 
was being disrespectful to her birth mother and worshipping and wanting to go 
back to her kidnapper who raised her.  This irritates me because the girl didn't 
even give her birth mother a chance.  She was also very stupid because she was 
dating a drug dealer.  This show does not pertain to my life because I would never 
do that.  
 
P9 shared additional opinions about the character in another movie: 
Today I also watched the Purge.  This movie was very scary.  It slightly irritated 
me because little boy let the stranger in on a purge night.  If we were to have a 
purge night I would stay in the house with my family and not let strangers in.  
 
Participants shared in their journals that they often strongly disagreed with what 
was portrayed on television.  For example, P8 expressed her feeling about a scene in the 
made-for-television movie, Clueless: “One of the girls is in love with her ex-stepbrother.  
The thought of them being together disgusts me.  I don't think anyone in my family 
would be okay with that.” 
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Similarly, P7 found that what she saw did not align with her aspirations: 
-Here Comes Honey Boo Boo 
This has nothing to do with my future but motivates me to go to college and make 
the right decisions  
 
P7 also wrote:  
TV - The series "24" 
-has a lot of conflict/action 
-doesn't tie with my future aspiration cause I don’t want that much drama in my 
life.  
 
Her point of view of the characters that she viewed on television conflicted with 
her personal moral and values. What she expressed persuaded her to do the opposite of 
what she watched on television. 
Entertainment.  The third theme that emerged was Entertainment.  While this 
study focused on how participants made meaning of their television viewing with respect 
to academic experiences, behaviors, and future aspirations, the participants described 
how their television viewing served as a form of entertainment.  They watched shows 
because they were entertaining to them in some way.  The data reflected the following 
two sub-themes: Funny/Fun and Suspense. 
Funny/Fun.  As discussed in the previous section “Viewing Patterns,” comedy 
was the most commonly watched genre overall (37 of 56 or 66% of all shows included 
“Comedy”).  It was also the most commonly watched genre by participants with 6 of 10 
(60%) participants watching more shows coded as “Comedy” than as any other genre.  
As shown in Table 9, Comedy was ranked highest by 6 of 10 participants.   
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Table 9 
Participants’ Most-Watched Genres 
Participant Highest Ranked Genre 
1 Comedy 
2 Comedy 
3 Comedy 
4 Comedy 
5 Drama 
6 Music 
7 Animation/Reality-TV 
8 Drama 
9 Comedy 
10 Comedy 
 
 
Watching funny television programs was a form of entertainment for the 
participants.  Humor was frequently enmeshed with entertainment.  Participants reported 
that they “laughed a lot” or laughed to the point of crying.  For example, P2 wrote “I 
watched Last Comic Standing.  I laughed a lot.  There was a lot of great comics.”  The 
same participant reflected that she watched the same television show on a subsequent day 
and experienced similar sentiments: “Today I watched Last Comic Standing.  I had tears 
in my eyes because it was so funny.”  P1 used the adjective “funny” to describe a 1990s 
television show she watched: “The show I'm watching is Living Single.  My thoughts on 
this show is it's funny.”  Entertainment through humor was also discovered by P9 while 
viewing a made-for-television movie: “Today I watched We're the Millers.  This movie 
was hilarious.”   
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Laughter and humor associated with watching television was entertaining for 
many of the participants.  There were various sub-genres reported in the form of comedy.  
In particular, funny cartoons and animated television programs were reported as 
entertaining.  For example, P1 reported, “The next shows I watched were Rugrats, 
Catdog and Hey Arnold.  My thoughts on these shows are interesting and funny and are 
my favorite cartoons.” 
While not necessarily funny, participants also found watching the shows to be 
fun.  For example, after watching an episode of Rob Dyerdek’s Fantasy Factor, P1 wrote 
in her journal: “The reason why I like this show is because he is doing things that are fun 
to watch.” 
Suspense.   As discussed in the previous section “Viewing Patterns,” while 
Comedy was most prevalent, other genres were popular as well.  Specifically, the intrigue 
and mystery of television programs presented television as an additional form of 
entertainment for participants.  When taken together, genres featuring suspense (e.g., 
mystery, crime, adventure, thriller, horror) were very popular and represented in 13 of the 
56 shows or just under a quarter (23%) of all the shows. 
Also, a number of the shows appeared among the participants’ favorite characters.  
For example, favorite characters Olivia Benson and Elliot Spencer are from Law & Order 
SVU, which is coded to include “Crime” and “Mystery.”  Similarly, Spencer Reese is 
from Criminal Minds, which is also coded to include “Crime” and “Mystery.”  
The journal entries also contributed to this theme.  For example, P7 wrote in her 
journal: 
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TV - The series "24" 
-suspenseful 
-has a lot of conflict/action  
 
Likewise, a parallel response was reported by P1, who viewed a similar television 
program: “The show I am watching is ‘Suits’.  My thoughts on this show is suspenseful 
and entertaining.”  Additionally, P9 shared her interest in Pretty Little Liars:  “Because, 
because it’s (Pretty Little Liars), what’s that word called, it’s mysterious.  Well, I find the 
world mysterious so, that’s why I watch a lot of mystery shows.”  Overall, the data 
reflects that suspense is a valued form of entertainment from television.   
Results and Interpretations 
This study sought to examine how African American middle school girls make 
meaning of the television programs they watch and how their television viewing patterns 
inform their future aspirations.  This section summarizes the results that emerged from 
the findings and situates the findings in the context of the literature reviewed.   
Result One: Higher education is the chosen path for participants but television was 
not a major influence on either desire or expectations for the experience. 
 
All 10 participants in the study reported that they plan to pursue post-secondary 
study following graduation from high school.  Their aspirational institutions are largely 
highly selective, R1 institutions in the state in which they reside.  Their desire to go to 
college was informed by their parents and families, as well as by their own self-
motivation and goals for success (e.g., financial, career, athletic).   
Participants made very few references to how television influenced their thinking 
about college.  Similar to Samantha, a participant in Fisherkeller’s study, the participants 
in this research study reported television having minimal impact on their thinking of 
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college or being a college student.  The one instance was a negative one: P7 reflected 
in her journal that there were depictions of an adolescent character on television that 
lacked the motivation to attend college.  This negative depiction encouraged P7 to pursue 
going to college to achieve a better future than what was being shown on television as the 
character’s life.   
This did not align with previous studies that found those intending to go to college 
were more attentive to shows about or featuring college.  For example, Tobolowsky 
(2001) found 10-grade Latina students in southern California who anticipated going to 
college paid attention to college-related images they viewed on television and Mitchell 
(2008) found African American high school students were very interested in college-
related images on television.  This may have been an artifact of what shows were on 
television during the time of the study. 
Result Two: Participants identified with African American female characters as 
well as with characters who did not look like them but who exhibited desired 
personality traits and careers or who reflected their own values and beliefs. 
 
Participants identified with a number of African American female characters, 
especially with regard to careers.  Specifically, African American female characters from 
Living Single and Real Housewives of Atlanta were noted as having careers to which 
participants aspired.  This result aligns with research by Vanderlinden (2011), who 
discovered that African American females on television influenced the careers that her 
African American female college participants chose.  This result also aligns with Graves 
(1999), who found that contact with racial portrayal on television programming can have 
an impact on African American adolescents’ experiences and identity.   
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However, much like Fisherkeller’s (2002) study, this study revealed that 
participants reported seeing minimal images of young African American leads on 
television.  The majority of the television shows reported (68%) had white leads and just 
14% of shows featured people of color.  Unlike Ward’s (2004) research that revealed 
that, due to the minimal representation of African American leading roles on television, 
African American children felt less positively about their identity, the participants in this 
study shared that they were able to identify with characters who were not African 
American and or who were not female.   
This aligns with Hoffner et al. (2008), who found that watching television can 
prepare youth for important roles in their lives including future occupations and careers 
and that television had a strong influence on making such occupational and career 
choices.  Also, like the participants in Berry’s (1998) study, the participants in this study 
reported that television was used to create their self-perception.  The participants reported 
a number of personality traits as well as values and beliefs with which they identified as 
something they are/want to be or do/would do.  These personality traits and values and 
beliefs included positive identity lessons such as “be yourself” and “value life.”  They 
also included negative identity lessons like make good choices and be honest/do not lie. 
Additionally, positive female leadership skills were recognized by participants in 
this study.  This finding counters Signorelli and Kahlenberg’s (2001), who found that 
participants saw males in significant leadership roles and dominating career fields and 
saw females in stereotypical roles on television.  Participants in this study remarked that 
the women they saw on television were in leadership roles that they admired and longed 
to shadow and pursue. 
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Kruboltz (1976) theorized that there are a number of different influences on 
career choice.  One of the influences on career choice is learning experiences, and 
television can be a source of learning experience.  Through watching television, the 
participants in this study gained a better understanding of some of the careers they might 
consider and the traits of people holding those careers.   
Result Three: Participants referenced television as a form of entertainment. 
While not diminishing the role of television as a socializer and teaching tool, 
participants also described television as sheer entertainment.  Often times, the way 
characters performed on television was entertaining and funny, fun, or suspenseful to 
watch, mirroring Fisherkeller’s (2011) findings.  The participants Fisherkeller 
interviewed similarly reported that television was entertaining.  Fisherkeller’s primary 
participants, Samantha and Miranda, shared that television watching was utilized for 
entertainment.  Furthermore, Mitchell (2008) reported that the college students she 
interviewed also watched television for entertainment purposes.  Although the majority of 
Mitchell’s participants solely watched reality television, the shows the participants 
described as entertaining were those that were funny, fun, or suspenseful.   
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Chapter 5: Conclusions and Recommendations 
Introduction 
The purpose of this phenomenological study was to explore how African 
American middle school girls make meaning of the television programs they watch and 
how their television viewing patterns inform their future aspirations for college and 
career.  The participants in the study were 10 African American middle school females at 
a middle school in California.  The researcher’s conceptual framework centered on the 
core area of social learning theory and media influences.  This research study collected 
and analyzed quantitative data from participants’ one-on-one interviews and reflective 
journal entries.  Analysis of the data revealed viewing patterns and three themes: higher 
education trajectory, appreciation for characters, and entertainment.  Together, the 
viewing patterns and themes supported three results: (a) higher education is the chosen 
path for participants but television was not a major influence on either desire or 
expectations for the experience, (b) participants identified with African American female 
characters as well as with characters who did not look like them but who exhibited 
desired personality traits and careers or who reflected their own values and beliefs, and 
(c) participants referenced television as a form of entertainment.  This chapter presents 
the conclusions that emerged from the research study followed by the researcher’s 
recommendations for practice and for future research. 
Conclusions 
Discussion of the conclusions is organized by the research questions that guided 
the study. 
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Research Question One:  What are the perceptions of middle school African 
American adolescent girls on television programming images related to their 
academic learning experience?   
 
This research question was intended to guide the inquiry into how African 
American adolescent girls related the programming images they were seeing on 
television to their academic learning experiences.  While the first theme that emerged 
from the data was the participants’ higher education trajectory, that trajectory was almost 
entirely devoid of reference to television as a motivator or educational tool.  In fact, the 
one reference was a negative one based on a participant’s negative perception of a 
character who was not going to college.  Instead, all participants reported being 
motivated to go to college by parents and family, and many participants reported 
individual motivations (e.g., financial success, athletics).   
There are several possible explanations for why television did not figure 
prominently in the participants’ reports.  It could be that college is represented on 
television but the representation is not influential.  It could be that college is represented 
on television and is influential but participants did not report it—perhaps because it was 
overshadowed by other motivators.  It could be that college is not represented on 
television as it has been in the past.  Collecting data to support any of these speculations 
is beyond the scope of this study, but would be essential to further investigation.  
Research Question Two: How are the behaviors of African American adolescent 
girls shaped by the internalization of television programming images?   
 
This research question was intended to guide the inquiry on how African 
American middle school girls changed their behaviors in response to television 
programming images.  Analysis of the data revealed that the “behaviors” of African 
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American middle schools girls that were shaped by the internalization of television 
programming images were related to mental processes.  The participants reported actively 
thinking about and reflecting on the images they were seeing on television.  Like the 
participants in Fisherkeller’s (2005) study, the participants did not simply absorb the 
images on television.  Instead, as the second theme of “appreciation for characters” 
revealed, the participants were actively considering the characters’ personality traits, 
careers, and values and beliefs.   
Within the theme of “appreciation for characters,” the sub-theme of values and 
beliefs was significant here.  The consideration of values and beliefs served as values 
clarification to the extent that some behaviors were rejected as being something beyond 
what the participants would do.  There was a dynamic back and forth interaction as 
participants considered characters’ values and beliefs as related to their own. 
Research Question Three: What are the perceptions of middle school African 
American adolescent girls on television programming effects on their identity 
development and future aspirations?  
 
This research question was intended to guide the inquiry related to identity and 
future careers.  The second theme of “appreciation for characters” included a sub-theme 
of careers.  Within this sub-theme, participants related how their favorite television 
characters and television shows were exposing them to careers and inspiring them to 
consider careers generally and with regard to specific jobs.  The participants discussed 
careers generally and described specific careers to which they aspired.  The roles of their 
favorite characters were inspiring and allowed the participants to consider a range of 
career options they had not previously considered. 
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Recommendations 
Based on the findings, results, and conclusions, this section offers 
recommendations for practice.  These recommendations are specific to guidance 
counselors but have implications for administrators and teachers.  Each of these areas of 
education are essential in preparing African American middle school female students for 
their future aspirations.   
Recommendations for School Guidance Counselors 
School guidance counselors play one of the most vital roles in education.  For 
example, school guidance counselors are the primary contact when addressing student 
academic performance.  This includes, but is not limited to, assisting with appropriate 
course selection, establishing academic improvement plans, helping with college 
admission preparation, and administering career-related interest evaluation.  School 
guidance counselors are the primary contact person on campus in secondary education 
school sites.  The researcher recommends the following for school guidance counselors: 
1.   Inquire about students’ television viewing patterns, including favorite shows 
and characters, during counseling sessions.  This inquiry may help the school 
guidance counselor assist the students’ identity development.  Middle school 
years are influential and formative years in a student’s educational development 
when they are discovering who they are.  Better understanding the personality 
traits and values and beliefs of characters with which the students identify will 
help the guidance counselor reinforce positive personality traits, values, and 
beliefs.    
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2.   Utilize knowledge about how television relates to students’ career interests to 
reinforce their higher education trajectory.  While students may aspire to 
specific careers they see on television, school guidance counselors may use 
those careers as opportunities to educate students about the types of educational 
experiences individuals must achieve in order to be hired into those careers.  For 
example, students who watch Criminal Minds might be encouraged to take 
psychology courses.  Likewise, school guidance counselors might utilize images 
on television with which adolescent girls identify to inspire them to attend a 
higher education institution.  An example of this can be displaying in the 
counseling office successful television characters who went to college in order 
to appeal to students focusing on attending college. 
3.   Encourage parents to talk to their middle school student about the television 
programs they are viewing.  Discussions about images seen on television 
relating to one’s identity might help African American middle school girls 
appreciate their self-worth, fostering an opportunity to achieve academic 
success while pursuing college.  It might also help reinforce family values and 
beliefs, since participants in this study described television images that either 
mirrored or sharply contrasted with their own values and beliefs.  
4.   Encourage parents to talk to their middle school student about the 
benefits/expectations for college.  Each of this study’s participants related her 
desire and expectations for college to their parents and families.  This was true 
even of those who had their own individual motivations (e.g., success, 
athletics).  
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Recommendations for Future Research  
The results of this study were limited due to the small sample size of 10, the 
concentration of participants in a single middle school in California, and the time 
constraints of just a few months for the data collection.  These limitations inform 
recommendations for future research studies, as follows: 
1.   Replicate the study in other middle schools with similar and dissimilar 
characteristics and demographics; 
2.   Replicate the study with other female groups of color (e.g., Latina middle 
school girls, Asian middle school girls) 
3.   Replicate the study with males of color 
4.   Replicate the study over a full television season 
5.   Extend the study five to ten years to follow participants through high 
school and on to college and career 
6.   Update the analysis of television programming to determine the extent to 
which college is explored through television programming 
7.   Update the analysis of television programming with regard to images of 
race and ethnicity. 
Summary 
Chapter 5 provided conclusions, recommendations for the practice of school 
guidance counselors, and recommendations for future research.  While previous research 
on television’s effects on identity development, behavior, and future aspirations was 
available, these studies did not focus directly on African American middle school 
females.  This study focused on how African American middle school females make 
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meaning of what and who they see on television, particularly in light of their 
aspirations for college and career.  It is the researcher’s hope that school guidance 
counselors will consider the findings of this study as they seek to serve African American 
middle school females.   
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Appendix A: Invitation to Participate 
 
 
 
Dear    , 
My name is EriCa Wellington and I am a doctoral candidate in the Education Department 
at Drexel University.  I am conducting research entitled “Phenomenological Study – 
Television’s Effect on Adolescent Girls” as part of the requirements of my degree in 
Leadership and Management and I would like to invite your child to participate.   
I am studying television media’s effect on adolescent girls in middle school.  If you 
decide to allow your child to participate, your child will be asked to meet with me for an 
interview and will be asked to record information in a journal for two weeks.  In 
particular, your child will be asked questions about television programs and future 
aspirations.  The interview will take place at [Hillman] Middle School at an agreed upon 
time and should last approximately 30 minutes. 
The interview will be audio taped so that I can accurately reflect on what is discussed.  
The tapes will only be reviewed by me who will transcribe and analyze them.  They will 
then be locked in a secure location and ultimately destroyed. Your child does not have to 
answer any questions that she does not wish to answer.  Although she probably won’t 
benefit directly from participating in this study, I hope that others in the 
community/society in general will benefit by hearing her voice.  
Participation is confidential.  Study information will be kept in a secure location.  The 
results of the study may be published or presented at professional meetings, but your 
identity will not be revealed. 
Taking part in the study is you and your child’s decision.  Your child does not have to be 
in this study if she does not want to.  Your child may also quit being in the study at any 
time or decide not to answer any question she is not comfortable answering. 
I will be happy to answer any questions you have about the study.  You may contact me 
at 510.479.0000 or email me at Wellington@Drexel.edu.  You may also contact my 
faculty advisor, Dr. Holly Carpenter at 916-325-4600 if you have study related questions 
or problems.  If you have any questions about your rights as a research participant, you 
may contact the Drexel University Human Research Protection at 215.255.7857. 
Thank you for your consideration.  If you would like your child to participate, please sign 
the attached form and return it to me at my office on campus.  I will contact you within 
the next week to see whether your child is willing to participate. 
With kind regard, 
 
EriCa Wellington 
510.479.0000 
Wellington@Drexel.edu 
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Dear    , 
 
My name is EriCa Wellington and I am a doctoral candidate in the Education Department 
at Drexel University.  I am conducting research entitled “Phenomenological Study – 
Television’s Effect on Adolescent Girls” as part of the requirements of my degree in 
Leadership and Management and I would like to invite you to participate.   
 
I am studying television media’s effect on adolescent girls in middle school.  If you 
decide to participate, you will be asked to meet with me for an interview and will be 
asked to record information in a journal for two weeks.  In particular, you will be asked 
questions about television programs and future aspirations.  The interview will take place 
at [Hillman] Middle School at an agreed upon time and should last approximately 30 
minutes. 
 
The interview will be audio taped so that I can accurately reflect on what is discussed.  
The tapes will only be reviewed by me who will transcribe and analyze them.  They will 
then be locked in a secure location and ultimately destroyed. You do not have to answer 
any questions that you do not wish to answer.  Although you probably won’t benefit 
directly from participating in this study, I hope that others in the community/society in 
general will benefit by hearing your voice.  
 
Participation is confidential.  Study information will be kept in a secure location.  The 
results of the study may be published or presented at professional meetings, but your 
identity will not be revealed. 
 
Taking part in the study is you and your child’s decision.  You do not have to be in this 
study if you do not want to.  You may also quit being in the study at any time or decide 
not to answer any question you are not comfortable answering. 
 
I will be happy to answer any questions you have about the study.  You may contact me 
at 510.479.0000 or email me at Wellington@Drexel.edu.  You may also contact my 
faculty advisor, Dr. Holly Carpenter at 916-325-4600 if you have study related questions 
or problems.  If you have any questions about your rights as a research participant, you 
may contact the Drexel University Human Research Protection at 215.255.7857. 
 
Thank you for your consideration.  If you would like to participate, please ask your 
parent for permission, obtain signatures on the attached form and return it to me at my 
office on campus.  I will contact you within the next week to see whether you are willing 
to participate. 
 
With kind regard, 
 
EriCa Wellington 
510.479.0000 
Wellington@Drexel.edu  
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Appendix B: Parental Consent and Child Assent 
 
Parental Consent for Minor to Take Part In a Research Study 
1. Title Of Research Study: A Phenomenological Study- Television’s Effect on 
Adolescent Girls 
 
2. Researcher:  Holly Carpenter and EriCa Wellington 
 
3. Why Is Your Child Being Invited to Take Part in A Research Study 
I am inviting your child to take part in a research study because she is a female African 
American middle school student.   
 
4. What You Should Know About A Research Study 
•   I will explain this research study to you. 
•   Whether or not your student takes part is up to you. 
•   Your student can choose not to take part. 
•   Your student can agree to take part now and change her mind later. 
•   If your student decides to not be a part of this research no one will hold it against 
her. 
•   You and your student may feel free to ask all the questions before a decision is 
made. 
 
5. Who Can You Talk To About This Research Study? 
If you have questions, concerns, or complaints, or think the research has hurt you, talk to 
the researcher at Wellington@Drexel.edu or the research supervisor at 
hwc24@drexel.edu. 
 
This research has been reviewed and approved by an Institutional Review Board (IRB). 
An IRB reviews research projects so that steps are taken to protect the rights and welfare 
of humans subjects taking part in the research.  You may talk to them at (215) 255-7857 
or email HRPP@drexel.edu for any of the following: 
•   Your questions, concerns, or complaints are not being answered by the researcher. 
•   You cannot reach the researcher. 
•   You want to talk to someone besides the researcher. 
•   You have questions about your student’s rights as a research subject. 
•   You want to get information or provide input about this research. 
 
6. Why Is This Research Being Done? 
The purpose of this research study is to learn more about how television media might 
have an effect on future aspirations and forward moving culture of African American 
girls at a comprehensive, urban, public middle school.     
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7. How Long Will The Research Last? 
I expect that your student will be in this research study for an interview that will be 30 
minutes in length.  Your child will be asked to keep a reflective journal for two weeks of 
the television shows that she watches.  I may also take field notes about the interview.  
 
8. How Many People Will Be Studied? 
I expect a minimum of ten participants will be in this research study. 
 
9. What Happens If You Say Yes And Allow Your Child To Be In This Research?   
•   I will interview with your child. 
•   The length of the interview will be approximately 30 minutes 
•   The research interview will be done at [Hillman] Middle School during non-
lecture scheduled hours 
•   Following the interview, your child will keep a journal to record her thoughts 
based on the television programs that she watches for a period of two weeks. 
•   There will be the use of interview data, journal entries and research field notes. 
 
10. What Happens If You Do Not Want Your Child To Be In This Research?   
You may decide not to allow your child to take part in the research and it will not be held 
against you or your child.   
  
11. What Happens If I Say Yes, But I Change My Mind Later? 
If you allow your child to take part in the research now, she can stop at any time it will 
not be held against her.   
 
12. Is There Any Way Being In This Study Could Be Bad For My Child? 
No, there is nothing in this study that could cause harm or could be bad for your child. 
 
13. Do I Have To Pay For Anything While My Child Is In This Study? 
There is no cost to you for your child to participate in this study.  
 
14. What Happens To The Information Collected? 
Efforts will be made to limit access to personal information including research study 
records to people who have a need to review this information. I cannot promise complete 
secrecy. Organizations that may inspect and copy information include the IRB and other 
representatives of this organization.  
 
If the researcher is likely to uncover abuse or neglect, this information may disclosed to 
appropriate authorities. 
 
The data will be kept in a locked and secure location adhering to the guidelines of Drexel 
policy.    
 
I may publish the results of this research. However, I will keep your student’s name and 
other identifying information confidential. 
 
15. What Else Do I Need To Know? 
This research study is being done by Drexel University.  I am a doctoral student who 
attends the university. 
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Signature Block for Children 
Your signature documents your permission for the named child to take part in this 
research. 
DO NOT SIGN THIS FORM AFTER THIS 
DATE à  
 
 Printed name of child 
   
Signature of parent or individual legally authorized to 
consent to the child’s general medical care 
 Date 
 q   Parent 
q   Individual legally authorized 
to consent to the child’s 
general medical care (See 
note below) 
Printed name of parent or individual legally authorized to 
consent to the child’s general medical care 
Note: Investigators are to ensure that individuals who are not parents can demonstrate their legal 
authority to consent to the child’s general medical care. Contact legal counsel if any questions arise. 
   
Signature of parent  Date 
 
 Printed name of parent 
If signature of second parent not obtained, indicate why: (select one) 
q   The IRB determined that the permission of one 
parent is sufficient.  
q   Second parent is deceased 
q   Second parent is unknown  
q   Second parent is incompetent 
q   Second parent is not reasonably available 
q   Only one parent has legal responsibility for 
the care and custody of the child 
 
A
ss
en
t q   Obtained 
q   Not obtained because the capability of the child is so limited that the child cannot reasonably 
be consulted. 
 
   
Signature of person obtaining consent and assent  Date 
   
Printed name of person obtaining consent  Form Date 
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DREXEL UNIVERSITY 
ASSENT FORM FOR CHILDREN/MINORS IN A RESEARCH STUDY 
 
You are being asked to participate in a research study.  A research study is a way to 
learn more about something.  I would like to find out more about television media and 
how it may have an effect on the future goals of African American girls in middle 
school.   
If you agree to join this study, you will be asked to answer a series of questions in a 
one-on-one interview.  You will also be asked to write about your television program 
viewing in a journal.  One interview will be held and you will keep your journal to 
write in it for one week. 
I expect that the study will help you by being more aware of what you are watching 
on television and how it might be connected to the choices you make about future 
goals and career choices.  I also expect that the study will provide an understanding 
into the world of African American middle school girls’ and their views about 
education and the media’s influence. 
You do not have to join this study.  It is up to you.  If you choose to join the study, it 
is okay if you change your mind later.  All you have to do is tell me you no longer 
want to participate.  No one will not be mad at you if you don’t want to participate in 
the study or if you decide to stop participating once the study starts. 
Before you agree to join the study, I will answer any questions you have.  You may 
also ask questions any time during the study.  Just let me know that you have a 
question. 
The information collected about you during this study will be kept safely locked up.  
No other students will know that you are participating in the study.  Only my 
professor and I will view the information. 
Child’s Assent:  I have been told about the study and know why it is being done and 
what to do.  I also know that I do not have to do it if I do not want to.  If I have 
questions, I can ask at any time.  I can stop at any time. 
My parents/guardians know that I am being asked to be in this study. 
_____________________________________________________________ 
Child’s Signature     Date 
 
_________________________ 
Child’s Name (print) 
 
_____________________________________________________________ 
Investigator’s Signature     Date 
 
List of Individuals Authorized to Obtain Assent 
Name   Title           Day Phone #     24 Hr. Phone # 
EriCa Wellington  Co-Investigator       510.479.0000     510.479.0000  
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Appendix C: Semi-Structured Interview Questions 
 
 
 
Personal Overview 
 
1.   Please tell me briefly about yourself …  
 
Favorite TV show(s) 
 
1.   What is your favorite television show?    
(Which are your top 3 shows? / What do you like about your favorite shows?/ 
What kinds of shows are your favorite?)  
 
2.   How often do you watch this show?  
 
3.   Why do you watch this show?  
 
4.   What ways are the stories or issues in the television program most similar to your 
life?  
 
Favorite character 
 
1.   Who is your favorite television character?  
(Ask about person, if participant doesn’t watch fiction) 
 
2.   What makes this character your favorite?  
 
3.   How is this character described on the television screen?  
(How does the character act/behave? How is the character seen in your mind’s 
eye?) 
 
4.   Is this character an African American female?  
(What race and gender, if not obvious?) 
 
Now, let’s shift gears a little bit… think about television in general: news, television 
media, fiction, reality, … keeping in mind that there are various types of television 
programs 
 
1.   How many hours of television do you think you watch? 
(Probe: per day?/ per week?) 
 
Portrayals of African American Women/ Role Models on TV  
 
1.   Are there any females on television that you look to as role models?   
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2.   Why are these characters your role models?  
 
3.   What ideas do / did you get from these characters?  
 
4.   How do they compare to other role models in your life?   
(Is there anyone you can think of as a role model who is African American?) 
 
5.   How do you think African American females are portrayed on television?    
(In what ways do you think these images shape you and your experiences? / What 
are some examples of these images?) 
 
Television and Future Aspirations/College Plans  
 
1.   How have these role models influenced your future? (probe as needed) 
 
2.   Are you planning to go to college?  If so, which colleges are you thinking about? 
 
3.   What made you interested in going to college?  
(Was there someone or something that influenced you?  If so, how did this person 
or thing influence you?)  
 
College & Careers on Television on Television 
 
1.   Do you remember seeing anything on television about college- whether it be your 
favorite show or not?  
(Is there a show in general that focuses on college? Probe as needed: include 
preparing for/applying to college/attending college) 
 
2.   Do you think you learned anything from the show’s portrayal of college? If so, 
what? 
 
3.   What kinds of jobs and careers do you see on television that inspire you?  
 
4.   If you could be a character you see in television media, who would it be and why? 
 
Final Comments 
 
1.   What would you like to add to this interview? 
 
*These semi-structured interview questions were adopted from other research questions 
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Appendix D: Participant Journal Entry Instructions 
 
You will be given a journal.  For one week, please write about your television 
watching patterns each day and the television shows that you watch.  You will then 
document the day of the week and the time that you watched the show.  What you write 
will be an expression of your thoughts about the television show that you are watching 
and how the show may or may not tie in with your future aspirations.  At the end of the 
week, please write an overview reflection.  You will return the journal to me.  No one 
else with see your journal except for my supervising professor and me.   
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Appendix E: Television and Movie Ratings 
 
Television ratings.  The following parental advisory ratings for television 
programs are offered by the TV Parental Guidelines Monitoring Board: 
Rating Audience Description 
TV-Y Appropriate for All 
Ages 
The themes are designed for a very young audience, 
including children from ages 2 -6. 
TV-
Y7 
Appropriate for Age 
7 and Above 
The shows are more appropriate for children who can 
distinguish between make-believe and reality. The themes 
include mild fantasy or comedic violence. 
TV-
Y7 
FV 
Appropriate for Age 
7 and Above 
The fantasy theme may be more intense or more 
combative than other categories 
TV- G Suitable for All Ages The theme contains little or no violence and no strong 
language. 
TV-
PG 
Suitable for Younger 
Viewers 
Parents are encouraged to watch with younger children. 
TV-14 Appropriate for 
Under Age 14 
This program may contain suggestive dialogue, strong 
language, sexual situations and/or intense violence. 
TV-
MA 
Not Suitable for 
Under Age 17 
This program is for adults and not suitable for children 
under 17. 
 
[Source: http://www.tvguidelines.org/ratings.htm] 
 
Movie ratings.  The following ratings for movies are offered by the Motion 
Picture Association of America:   
Rating Audience Admission Criteria Description 
G General 
Audiences 
All Ages Admitted Nothing that would offend parents 
for viewing by children 
PG Parent 
Guidance 
Suggested 
Some Material May Not 
Be Suitable for Children 
Parents urged to give “parental 
guidance.” May contain some 
material parents might not like for 
their young children. 
PG-13 Parents 
Strongly 
Cautioned 
Some Material May Be 
Inappropriate for Children 
Under 13 
Parents are urged to be cautious.  
Some material may be inappropriate 
for pre-teenagers. 
R Restricted Under 17 Requires 
Accompanying Parent or 
Adult Guardian 
Contains some adult material.  
Parents are urged to learn more 
about the film before taking their 
young children with them. 
NC-17 No One 17 And 
Under 
Admitted 
No One 17 And Under 
Admitted 
Clearly adult.  Children are not 
admitted. 
 
[Source: http://www.mpaa.org/film-ratings/] 
